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Key stage 2

Pupils should continue to develop a chronologically secure knowledge and understanding
of British, local and world history, establishing clear narratives within and across the
periods they study. They should note connections, contrasts and trends over time and
develop the appropriate use of historical terms. They should regularly address and
sometimes devise historically valid questions about change, cause, similarity and
difference, and significance. They should construct informed responses that involve
thoughtful selection and organisation of relevant historical information. They should
understand how our knowledge of the past is constructed from a range of sources.

In planning to ensure the progression described above through teaching the British, local
and world history outlined below, teachers should combine overview and depth studies to
help pupils understand both the long arc of development and the complexity of specific
aspects of the content.

Pupils should be taught about:

changes in Britain from the Stone Age to the Iron Age

Examples (non-statutory)
This could include:

late Neolithic hunter-gatherers and early farmers, for example, Skara Brae
Bronze Age religion, technology and travel, for example, Stonehenge
Iron Age hill forts: tribal kingdoms, farming, art and culture

the Roman Empire and its impact on Britain

Examples (non-statutory)
This could include:

Julius Caesar’s attempted invasion in 55-54 BC

the Roman Empire by AD 42 and the power of its army

successful invasion by Claudius and conquest, including Hadrian's Wall
British resistance, for example, Boudica

‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology,
culture and beliefs, including early Christianity




Skill

Features

- can entify characteristic
features of events pecple.
penods o civikzations
studied

- Gevelop an enderstanding
that whie many aspects of ife
changed for pecple over e,
change was not necessarily
universal nor occurred o 3
consstent rate

By the end of year 3

Uses and understands
phrases such as ‘over
three hundred years ago’
and AD/BC or BCE/CE

Can descnbe main
features associated with
the period/civilization
studied, mostly using pernod
specific language.

Can descnbe some
changes in history over a
period of time and identify
some things which stayed
the same.

Can descnbe the causes
and/or consequences of an
important historical event
offering more than one
example of its resulls

Skill

Historical

- develop an understanding
that significance in historical
ferms, implies that the impact
of an event, person’s actions or
change was widespread, wide
ranging of lasted for some
considerable time (possibly
into the present).

By the end of year 3

Understands that events,
people and developments are
considered significant if they
resulted in change (had
consequences for people at the
time and/or over time).

Can recognise differences
between versions of the same
event and can give a simple
explanation of why we might
have more than one version.

Can describe in simple terms
how sources reveal important
information about the past.
Recognises that the absence of
certain types of sources can
make it more difficult to draw
conclusions

Hampshire

Planning-

Skills we needto be
demonstrating. Built
uponin each year group.



HOW CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?
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WHAT MATTERS? WHY DOES IT MATTER?

WHAT QUESTIONS DO WE ASK OF THE PAST? HOW? WHAT? WHERE? WHEN? WHY? WHO?
HOW CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?

WHAT MATTERS WHY DOES IT MATTER?

\ THINKING LIKE

A HISTORIAN
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Year Group Year 3 Year 4 Year 5 Year 6
Unit/Period Stone Age to Roman impact | Anglo-Saxon | Anglo- Saxon | Local history | Chvilisations Ancient British study | Non-Euro
Iran on Britain settlement Viking Conflict Angient Greecs WW 182
Chronalogy
Characteristic WALT: Ientily
features ivilisations and
their
Continuity and
change
Cause and
consequence
Historical
significance
Historical
interpretation
Historical enquiry

e e

Whole
school
skills
map

Hampshire say:

Not all skills
covered in all
topics.

Each skill/process
should be visited
at least twice in a
key stage and at
higher level in the
later visit.

Light use of skill/
overt practice/
strong emphasis
on skill.



Historical understanding and skills for primary history

Chronological understanding — building historical vocabulary and

an understanding of the order in which periods and events occurred. | The combination of these

builds children’s ‘mental

Recognising and differentiating between the characteristic features | Map’ of the past.

of different penods in the past.

Change and continuity — building an understanding of how and why change occurred over and
between penods of the past, whilst other things remained the same, and that changes were not
necessarily universal nor did they occur at a consistent rate.

Cause and consequence — recognising why events and changes occurred and what happened
as a result; understanding that change is often the result of a range of factors and that
consequences may affect people differently, or not at all, depending on a range of other factors.

Significance — assessing the impact of events and individuals over time since they happened/
lived, by examining how widespread, wide ranging and lasting their impact was.

Interpretations — developing an understanding that all history i1s to some extent a construct, the
reliability of which depends on the type and range of evidence available about a person, penod or
civilization and the aims or view of those that developed the construct; learning to cntically
examine representations of the past.

Enquiry — leaming how to use histoncal skills in increasingly sophisticated ways; developing the
ability to ask perceptive questions, think critically, weigh evidence, sift arguments, make
judgements and to communicate the findings of histoncal studies.

History
Skills

For all year
groups.
Covered
across the
year group
In topics,
with varying
degrees of
depth. Next
slides give
suggestions
to activities.



Key Stage 2

At Key Stage 2 developing children’s chronclogical understanding is about developing
the secure chronological understanding the National Curmiculum talks about. This
means developing a secure understanding of early British history and knowing where
the world units they must study sit in relation to Batish hestory and each other, as well
as at least one study which extends beyond 1066 (possibly two if your local study is
post 1066).

* Begin every new study by locating the penod or
civilization on a timeline and refernng backwards /

forwards to other children may have already studied. if m
you are embarking on a world study, make sure you look = -

at what events were happening in Britain ataround the

same time as well as in other world civilzations and use

a world map or globe alongside your timeline to place the civilization in context
geographically as well as histoncally. It is important chidren begin to
recogmse the durations of and ntervals between the penods and avilizations
they study and where some may overlap, so discuss this 100 whenever you

* Continue to grow and use the contents of class/year group Timeboxes by adding
images relating to Key Stage 2 units as and when different year groups study them
z\dmtheseneom\chonwnhatm e.g. to informally to
gauge how well children’s grasp of the chronology of early Brtain

IS growing - can they link images from their Stone, Bronze and
Iron Age or Roman studies o the correct part of a timekne. You -
might even get children to pick what image or images best

represent the person, event, penod or civilizabion they have ‘

studied 1o add to their imebox. Regular use of the box both in
relation to historical studies and informally, at other times, will help children to
slowly build a picture of the past. By Year 6 the box should contain mages relating
10 studies from Year 1 or Year 3 nght up to Year 6 as well as some that are outside
the scope of their studies.

* Continue to develop chidren's chronological vocabulary, perhaps by prowding a
word bank of useful words and phrases to do with the ordering and passing of time,
e.g. meanwhile, at the same time, while this was happening, first, finally, later etc.

* Asthe current Key Stage 2 does not cover much Batish history beyond 1065 make
sure you include some images from kater penods in the timebox and/or on your
timeline, e.g. part of the Bayeux Tapestry, Magna Carta, a Norman castle, Red and
white roses for Wars of the Roses, famous monarchs (not just Tudor ones and
queen Victoria), Mary Rose (sinking and raising), cavabers and roundheads,
Peterloo massacre, Battle of Waterioo, WW 1, Battie of Britamn etc. as well as
images representing important scientific and technological discovenes and events
in world history, e.g. Persian empire, Byzantine empire, European Renaissance,
discovery of Amencas/Australia, slaverylend of stavery, Amencan War of
Independence, French Revolution, etc

Promoting Chronological
Understanding

Developing Historical Skills an
Promoting Historical Understa
in Primary History

|

= There might be instances where children create or annotate timelines, for example
for your local study or for the unit designed to extend children’s knowledge beyond
1066. As always it is important to use the timelines to explore important questions
about what they show, e.g. Are there any important events that lead to big
changes? Is life constantly improving or are there periods when life is getting worse
(wars/disease efc)? Is life getting better/worse for all?

* Use human timelines (children holding representative cards line up to create the
timeline) to demonstrate:
o the overlap/interval between civilizations.
o similanties/differences between what was happening in Britain at any given
time and what was happening in another part of the world e.g. in Egypt,
Greece, Mayan lands or within the early Islamic civilization, Shang China,
Indus Valley etc.



Key Stage 2

Annotating period scenes using the with and without knowledge
strategy can be a good way to release any prior knowledge of a

period and to assess knowledge gained during a study. Scenes of o
Neolithic life or Iron Age life could work well for this. However, be el
careful that the image you choose is not perpetuating stereotypes

of the peniod concemed. You could even insert an anachronistic

item into the scene and wam them that you expect everyone to

find it, just to make sure they really study the image carefully!

Giving each child themed history placemats which feature lots of images relating
to the peniod or civilization concerned, a word bank (period specific words)
and possibly a timeline can help develop pupil's awareness of
charactenstic features of the different penods or civilizations they study at
Key Stage 2. If they are laminated, they would probably last for a year or
two before needing to be replaced.

It is worth developing basic penod specific word banks or glossaries for each

history unit children study. These might initially be on a history themed placement,

but children could add new words and definitions to these as their topics progress

and they make new discoveries. Researching the definitions will develop children’s
knowledge of the period and the glossary will also aid spelling, which is good, as

some historical/ archaeological terms can be quite tricky.

Using under the cloth or what's the link as hooks into a new study will '@
both help you assess children’s prior knowledge of the topic and furnish

upon which to build more knowledge. f.‘t ‘

pupils have to select artefacts that best represent the period or civilization
they have been studying will force children to consider not only the
civilization's charactenstics and achievements but also think which of
them are the most significant.

Using the curator's dilemma strategy towards the end of a study, where %
3 1 .
ﬁ\lf |

Building an Understanding of
Characteristic Features of
Periods from the Past

Developing Historical Skills and
Promoting Historical Understandi
Primary History

= The Dear producer strategy can also be used for pupils to demonstrate their

.,

leaming by producing a storyboard or simdar to send to a Producer at the 22y,

BBC to advise him how to create or improve a TV programme about the

historical period/ civilization they are studying. In doing this children will be

showing they understand the significant charactenstics and achievements of

the penod or civilization and explaining their importance.

Try put yourselves in their shoes when studying stone age cultures
(Britain/Maya) or bronze age cultures (Britain/ Shang dynasty/ Indus ‘,,.--lw.,
Valley! Ancient Egypt/ Ancient Sumer). There is a nisk that children ¢ b
may consider peoples from these very ancient penods as uncivilized “"E-“‘ >*
of less intelligent than people today because of the clothes they >
wore, the homes they built and the tools and weapons they had. Children need to
understand the clothes they wore, homes they built and tools and weapons they

used are what the materials and technology that were available at the time allowed
them to make.

Would | lie to you could also be used to dispel the myth of ancient people
being uncivilized by focusing on carefully selected artefacts/images of
artefacts like polished stone hand axes and beautifully polished and shaped
jet buttons from the Bronze Age. These attest to the amazing things that
could be achieved using only the simplest stone or metal tools and the enormous
skill of their makers. Simdarly, major features such as Stonehenge and the dozens
of other features in its surrounding landscape, Sumenan and Indus Valley cities,
and Egyptian pyramids and temples are such amazing achievements that it is hard
to comprehend they were built so long ago using the simplest hand tools and
manpower.




Key Stage 2

In key stage 2 children should explore change and continuity across and between the
periods and civilizations they study and begin to understand that changes may not
have impacted everyone in the same way. Similarly the impact of changes may only
have spread slowly across different countries or areas, perhaps not impacting at all in
the furthest reaches of a avilization.

= AtKey Stage 2 rope or hula hoop "Venn diagrams’ are ideal for exploring change
and continuity in multiple contexts within or across penods. Hence this would be
ideal to look at Changes in Bntain from the Stone Age to the iron Age (National
Cumiculum 2013). Many of the changes between these penods were due to

technological and agricultural developments which could be
explored by asking pupils to place mages/artefacts/some written
sources into the rings. Do other pupils agree with all the
placements? Did people only use stone/bone/antler tools in the
Stone Age? Complications, such as similar tools or weapons
being made of stone, bronze or iron, will need debating - is it change or continuity?
This will lead into later work looking at the impact of metals: How did Iife improve
once people were able fo smelt metals for the first time (copper/bronze)? What
further improvements came with the knowledge to make iron?

= Much of the Key Stage 2 cumnculum lends itself to considering the long term
impact, or legacy, of vanious civikzations or peoples. So what did the Egyptians,
Greeks, Romans, Saxons, Vikings, early Islamic civilization ever do for us? The
History Cumiculum Centre’s Greek loan collections feature this idea quite strongly,
indeed some items in the collection are not in fact old objects but are
modem maniestations of ancient Greek ideas. Similarly Picture
Pelmanism using pairs of images where one is from the present and its
pair is from a penod in the past offers an engaging way to ilustrate that s —
often things we think of as modern, can in fact be traced back in time -
sometimes a very long way back in time! Surprising pairs kike this concrete
lorry and the concrete dome of the Pantheon in Rome add even more engagement
to the mix and are likely to make the ideas memorable.

* Insome cases changes that happened may not have lasted once circumstances
changed again. For example, during the Roman period in Britain a lot of things
changed but not all of them continued after Roman control of Britain ended. Pupils
may struggle to find enough information about this in any books or websites they
are likely to use, so you may have to research and collate the information and
make bespoke resources that enable pupils to explore these ideas. For the Roman
unit the History Cumculum Centre's Roman Impact on Bntain enquiry pack
includes a card sorting activity that explores just this.

Introduction

This publication details practical classroom activities that are designed to develop children’s
ability to successfully use historical skills (second order concepts) and to promote the
development of children’s ‘mental map’ of the past (rather than their specific knowledge of
particular periods, events or clvilizations). However, we do not advocate teaching historical skilis
discretely, rather we recommend developing children’s historical skills within their historical
studies. To achieve this you need to plan which skilis best fit in the history topics or units children
study across a key stage. Once you have planned which skills will be the focus of any particular
study or enquiry, you can then plan in some activities selected from the relative section in this
publication to support the development of that skill. This will ensure that you have a really strong
chance of enhancing chlidren’s ability to successfully use that focus skill.

Promoting an Understanding
of Change and Continuity

Developing Historical Skills and
Promoting Historical Understandin
Primary History

However, there can be long term consequences that may only be apparent
centuries later. For example, the quest for knowledge that drove people in the early
Islamic civilzation led to classical leaming from the Roman, Greek and Egyptian
civilzations being preserved in Arabic books. Later, dunng the Renaissance, these
were translated back into Latin. Without this happening works we still have of
Anstotle, Plato etc. could have been completely lost to us today. This is *
explored in our Roman Impact on Britain enquiry pack via an activity ’k *t
called Across the Ages. N
Similarly many of the new foodstuffs the Romans introduced to Britain for their own
use became part of the British diet, which improved the health of the local
population and has continued to do so over the centuries since. Recently, modem
DNA testing has shown that some Britons whose families have been in Britain for
centuries and may consider themselves as entirely ‘British” have the genes of
people who came from other parts of the Roman Empire, including north Africa and
parts of Asia. This has only been discovered in recent years now that we have the
knowledge and technology to look at genes in living people and, more recently, in
ancient DNA (aDNA) from people that may have been dead for centuries.



Key Stage 2

By key stage 2 pupils will be looking at ranges of causes and consequences
for past changes and events and grouping and possibly prioritising them. For
causes push me, pull me is aimed at helping pupils see that even within a
range of factors that led people in the past to take some important action
€.g. going to war, moving from their homelands, there would be push factors
and pulf factors. For example, just as there are many reasons people move from
place to place today, there were many reasons why the different peoples who
came to Britain in the past came here, not all of them for what Britain offered (pull
factors) but also because of difficulties they might be trying to escape in their
homelands (push factors). You might use a range of images or objects to give
clues as to what the different push and pull factors might have been in any
particular context.

The strategy conscience alley, where pupils go into role as confidants or advisors
to someone who is about to undertake a risky endeavour, works well to make
children consider what might have been gained versus what nisks the action

might entail. This might link to the Romans, Saxon or Vikings planning to come

to Britain or Iceni tnbesmen advising Boudicca what to do after the Romans
seized their land. Some children are tasked with coming up with as many
arguments for the action as they can, whilst others have to think of as many

against the action as they can. These will be used to persuade/ dissuade the
person who is about to embark on the risky endeavour to go head or abandon their
plan.

The talking heads strategy would work well towards the end of a Key Stage 2
enquiry where children have gained plenty of insight into events where ‘TW
two peoples came into conflict for example, the Romans v Britons or v
Saxons v Vikings. Inititally task some groups with pooling ideas about
Roman/ Saxon/ Viking reasons for coming to, or settling in Britian, whilst
other groups pool ideas about the impact new arrivals had on the
existing population at the time. When all ideas are exhausted, set up the talking
heads activity where pairs, with each in role as someone from different sides of the
conflict take turns to offer insights from their designated perspective. As each child
explains why they did something as a Briton/ Roman/ Saxon/ Viking, their partner
then explains what impact (consequence) the other’s actions had upon them.
Pupils could use prepared prompt cards in case they dry up. Afterwards, in a round
up you can collect all the children's ideas about the causes and consequences
linked to your study.

Promoting an Understanding
of Cause and Consequence

Developing Historical Skills and
Promoting Historical Understandin
Primary History




Promoting an Understanding

Promoting an Understanding of Historical of Historical Significance

Significance

Children need to understand that historical significance is different from fame. During Developing Historical Skills and
their primary years they should also begin to look at ways of assessing or measuring Promoting Historical Understandin
significance. Initially this may just be by ranking a person or civilizations achievements, Primary History

but they should move on to assessing significance against criteria to identify how
widespread (geographically and socially) and lasting a person’s society’s or event's
impact has been. Generally, children will easily recognise improvement as important but )
may struggle to see that things that made life worse can be significant too. Bplorng significancs in history

Importantly, over ime children need understand that the perceived significance of a [ Resenane
past event, person or society may change over time and/or might be considered
differently by other societies or people.

Key Stage 2

= Strategies like on balance..., or what's hot and what's not will also be of
use at Key Stage 2. However, hall of fame where children have to
develop presentations for particular people, or innovations to be included
in the Hall of Fame, is probably better as children are using their research
to build arguments for and against different aspects of the period or civilization they
are studying and then debating which has the best case for being voted in (i.e. is
the most significant).

= Later in Key Stage 2 strategies such as top trumps and stamp collection that m
require children to rank the significance of different aspects of, e.g. a
civilization's legacy, may be more appropnate as children have to justify both

their choices and how they ranked them against each other. oy
= In order to compare perceived significance at different times, from different — :j *:??E}:j;:”; —
perspectives or places children could use a significance pentagon (opposite) — % b pomed on i fingle Weet —

which was adapted by Kerry Somers of Hampshire's primary history steering group
from a geography resource.

o, s e Py oy, of Wil obeoad s mampsters L premany besiony Teenng grop



Key Stage 2

Regularly pursuing activities where children have to identify similanties and
differences between sources relating to a penod or civilization will help them
develop an understanding that different sources can include (or exclude) different
information or focus on particular aspects of a penod, and that therefore they are
interpretations.

Contemporary accounts of major past events (made at the time) may be very
different from interpretative accounts made long after the events concemed. For
example, the surviving contemporary sources describing the amival of the Romans,
Saxons or Vikings in Britain were mainly made by those who could write. So the
Romans themselves wrote about their arrival in Britain and their reception by
different British tnbes, but there are no contemporary accounts from British tribes.
The most contemporary source we have about the arrival in Bntain of the Anglo-
Saxons 1s from a Christian Romano-Brtish monk who was not happy with the
amval of people he saw as heathens. Finally, accounts relating to early Viking
raids were made by the monks working in the rich monastenes they raided and
understandably are the source of the long-standing impression of Vikings as
vicious, destructive thugs. By comparing such accounts with later interpretative
accounts children can begin to develop an understanding of how and why
interpretations can change and develop over time.

Try the quick strategy text book trawl when studying ancient civilzations, do

all the information books you are using include information about the same
aspects of the civilization? If not, which aspects do they all cover, and which
aspects are only covered in one or two books? Can chidren think why there

might be differences? Possibly space restraints, the book's focus, or maybe

some aspects were considered to be more interesting than others.
Representatons are another aspect of interpretation. Ensuning children expenence
a wide range of historical sources, including artefacts, site and museum visits, as
well as images and written sources will develop children’s understanding that past
events, people and penods can be represented in different ways.

Get different groups within classes to select what they deem to be important
information, images or artefacts for a class museum or display about the civilization
or penod they are studying. Just as with text book traw there are likely to be
differences between what each group selects to display - discuss this with children
making clear that in effect each group has developed a slightly different

interpretation of the civilization or period, and this is in effect what every book,
website, TV programme, and real museum does 100. They have to select what
items they include, which will be driven by who their audience is (children/ aduits/
teenagers etc), what their purpose is (to entertain/ educate /persuade etc), what
can they actually get or afford, what they have room for and their own interests.

Promoting an Understanding
of Historical Interpretation

Developing Historical Skills and
Promoting Historical Understandin

Primary History

Promoting an Understanding of Historical
Interpretation

Any source created after the people, events, penods, crvilzabons, it depicts of
represents 1s an interpretation or representation of the past. Pamntings, websites,
books and other writings, TV programmes, statues and monuments, museums elc. are
can be interpretive if, for example, they are staged
of cropped, umummmmmmuwnm“mw
help budd this understanding. Over their school career pupils need to develop an
understanding that all history s to some extent a construct, the reliabality of which
depends on the ams or view of those that developed the construct andior the type
and range of evidence available about a person, penod or cralzation,

* The beat the textbook strategy can be used to help children understand the
influence intended audience or purpose can have on interpretations of history.

First find a factually correct

from one of the books you are using to

support your study. Then task different groups to amend the paragraph to suit
a different audience or purpose e.g. to make it more interesting for children
who are younger than themselves, or to make it sound more exciting, or to

make it sound morefless important. The resulting paragraphs, all about the same

thing should all be different and show that the purpose and audience for which

anything is being written, will change what is written.

We tend to view museums as custodians of the past where we can expenence a

true representation of the past. However, by year 6 you might ask chiidren to

consider how far that can be true when they:

1. only display a limited number of objects or pictures relating to any penod or
cvilization due to space, cost and availability factors;

2. depend on people visiting the museum to help fund them so have to make the
displays interesting in some way to draw people in. Hence they mainly display
their most iconic objects which probably means they were owned by the elite,
not ordinary people, so are unrepresentative of the whole population. Also
usually only the most robust objects survive, again these were probably owned
by the elite,

This means even museum displays are interpretations of the past.



At Key Stage 2

might be considered more/most reliable or useful and why. You should also
be using the terms ‘contemporary’, 1o descnbe scurces from the sme and
“interpretive’ 1o describe any sources created after the events or penod concemed.

* Help chidren to develop their questioning skills by playing five minute games.
of twenty questions. Here you explan you are thinking about something but 2“%’
children have to find out what it i by asking you questons, BUT they only ¥ e
have 20 questions in which to find the answer before you tell them what it is, -
AND you will only answer Yes, No or Invalid to any question. &
As each quesbon is asked use five-bar gates (i) to log them. Pupis soon
leamn that not questions carefully will waste questions. They also leam
they have to pay attention to what is being saxd 5o they do not repeat questions
(and get a repeated answer) for no gan. With plenty of practice pupils become
more strategic in their questioning as they begin to understand the type of
questions that will narrow down the field 1o home in on the comrect answer within
the 20 questions.

* Chidren should be encouraged 1o properly nterrogate picture sources through
activibes ke annotating pictures, and withiwithout knowledge which are
descnbed in the Glossary of Techniques and Strategees document. To stretch

chidren however, layers of meaning (aka identfy, deduce, infer) is a good option.
This from

- a —

that go e
dmmmsmwk g

example of the Neolithic settlement on
Skaa&uoroflnMaymdyChd‘mltzanNYm

pllly
* The strategy from where | sit where children describe what they can see from a
grven point within an image, would work well 10 help pupds to understand that even
important historical events would not necessarilly have a clear
around them. For example, within the
iconic Cowdray Engraving of the Mary Rose sinking that is featured in the Mary
Portsmouth, how many people would be aware the ship (circled)
has all but sunk and just part of a mast is above water?

Not everyone certainly, as many are watching the French fleet offshore and may
have missed events in the harbour. Similarly, for events such as the Great Fire of
London, or the Battle of Hastings, even thase involved may only have witnessed a
tiny fraction of the action ~ a case of cannol see the wood for the frees perhaps?

Developing Good Enquiry Skills

Historical enquiry encompasses the abllity to interrogate historical sources in
increasingly sophisticated ways and to construct informed responses that involve
thoughtful selection and organisation of relevant historical information, (National
Curriculum for history 2013). Ensuring colleagues use the word ‘'source’ in their
teaching and utilise as wide a range of historical sources as possible within the various
historical topics children undertake, will greatly enhance their enquiry skills.

Developing Good
Enquiry Skills

Developing Historical Skills and
Promoting Historical Understandin
in Primary History

* Chidren need o regularly participate in activibes that ask them to extract particular
information from histoncal sources such as maps, dianes
newspapers and paintings or other images. Provenuomwaogyvbch P
could be used, it voives chidren checking the stalements you have (PRQOF
gven them aganst a range of diferent sources to find the source(s) that
prove of disprove the statements.

*  When chikiron are working with a range of sources of inf »
(artefacts, images, books, vetted websites elc ) trying 1o find mformaton
about the attributes or achievements of the pencd or avilization, gring
Maﬂeawldtohllmwﬂmﬂhbhmbww

the more SUcc

*  The dear producer/ editor Mmuwbmmm
analyse film or TV excerpts, webssdes and books. Does the fimv/TV dip,
websde or book offer an accurate mterpretation of the cvilization or penod
mnmmmammmmuam

»

fll, ey,

h d? If children were prody leditors how would they improve the
ﬂnﬂVdpMueofbod(‘l
*  Encourage chidren fo try to borate what witten sources say, by usang other
Corrob need nily be written sources, for

wood or bone artefacts such as fine bone chess sets and pwelery and traded
widely. Later, mmmwmonwmundwgwaambdumdmd
the Vilangs. The reason for this is to do with the pr of the

mmMmmmmmmmnmmm

assessing thex explots

Mmbmmdommmm!dmmwng
~ Dvd this apply to everyone? Was it the same for the poor or just for the nch? For
example, in relation o the Shang Dynasty in China, most evidence comes from just
one bunal tomb, that of Lady Fu Hao. Hence it is difficult to draw conclusions about
what e for ordnary people ving in Shang dynasty China was like, but some
condusions might be drawn about ife for the elite
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Draw attention to concept of prehistoric period - before written records. Stone Age to Iron Age, vast period of time.




StOWe Age to the 'row Age Where in the World?

5000 BC AD 500
@ StoneAge | BronzeAge | lron Age

[ Ancient Egypt |  Roman|

Ancient Sumer Britain |

|
0

The of Shoro Broe ls

bult in Ork Bronze begns fo Celfic” cuture
e there are be use dn Britain begns fo arrive in
’orﬁ%”mﬂ&?ﬁfgg to make weapons Brifan ond trbdl  The first hilforts
traveling from place to place and fools kingdoms develop.  are consfructed
3000 BC 2500 BC 2100 BC 1800 BC 1200 BC 800 BC AD 43
Construction starts ‘Bel Begker’ The first large Iron begns fo be The Romans
on Stonehenge In culture arrives in copper mines are used n Britan fo nvade Britan
Witshrre. It wil Britan These dug maoke fools and
take around 1000 people are named weapons, instead
years for it fo be for ther dstinctive of bronze

finished decorative pottery



Stowe Age to the lron Age

Life in The Stone Age

The Stone Age is named affer the stone tools that the earliest humans used to help them survive. They used them fo kil

anmals, such as mammoths, for ther meat, bone marrow and skins The bones were also useful for making todls, such as
needes fo sew skins fogether

People in the Stone Age moved around from place fo place with the seasons, in order fo keep safe and warm and follow
the animas they hunted

Skara Brae

§ Skara Brae was dscovered after a sform in AD 1850 removed the earth that had been
covering it If 1s a vilage of 8 houses, Inked by covered passageways

Not al of the houses were bulf af the same fime. The later ones are slightly bigger buf
e they have very smilar features, such as a central firepit and stone shelves. The vilage tells

egra=rs - s q ot about Ife in the lafe Stone Age, includng what people afe and what sort of fools
they used

Stonehenge it

Stonehenge is a famous prehistoric monument in southern England, buif at the end of

the Stone Age and nfo the Bronze Age Orignaly, if was just an earthwork and up fo = oes
150 people were buried there ;

The huge stones that we see were added in different stages. Some were brought
from 240 mies away in Wales




Stove Age to the lron Age

Hilforfs
People in the Bronze Age and Iron Age lived in roundhouses These could be very large and would have housed any people
One household might have had two houses, one for iving and one for cooking and making things

In the Iron Age, these houses were sometimes rectanqular and were often gathered in farming communities on hils
These were known as hilforts

Between 500 and 100 BC, many parts of Britan were dominated by
hilforts These settlements provided a home for hundreds, and later

thousands of people

Druids ¥
Druids were the priests of the tribes we cal Celts Their jobs was to communicate with the more than 400 gods that

the people of the tribes beleved n they believed the gods ved in nature. The main festivals were based around important
times in the farming year. The Druds sacrificed food, precious objects and even humans to keep the gods happy

Druids were also ke doctors and lawuyers They found cures in plants and resolved disagreements. Their opinions were
more imporfant than those of the kind It took at least 20 years to train to be. A Drud However, we only know about

them from what the Bomans wrote down




Year 3 Learning Journey:

Changes from Stone Age to Iron Age WALT: enguire - When do you think it was better to
Enquiry: When do you think itwas better to be alive- Stone Age, Bronze Age or be alive - Stone Age, Bronze Age or Iron Age?
Iron Age?

WALT:investigate how and why prehistoric people built megalithic structures

WALT:identify and compare key features of settlements from prehistory with today

WALT:identify the changes in housing throughout the Prehistoric Period

WALT:identify the changes in society from the Stone Age to the Iron Age

WALT:recognise how religious beliefschanged from the Stone Age to Iron Age period

WALT:understand the forms and importance of prehistoric entertainment

WALT:understand the methods of food collection in Key skills: Key V lary:
. X o Stone Age
prehistoric Britain Chronology ]
Historical enquiry Iron Ag_e
WALT: understand the significance of the Historical significance Neolithic hunter-
achievements of Stone Age man Historical interpretation gatherers/farmers

Iron Age hill forts
Time period/ era

WALT:identify the Prehistoric GrRtiolo0y

Period and the durations of tim Prehistory timeline —= :
T _ _ chronological
The Early | The | The Late | The i Sources of evidence
stone | Middle | Sstone | Bronze The Iron Legacy
Age | Stone Age || Age |  age Age Cause/consequence
(Faleclithica |} (Masolithic: || (Meolithic: !
| / | 2500 Be - 700 BC - AD
s000008C- | gocoec- | 4opomC - | 700 BC 43
EDDOD BC ! 4000 BC ! TH00 BT | (.




Retrieval:

1) What were some of the
achievements of the Stone Age?

Prehistory timeline

The Early The
Stone Middle

8000 BC 4000 8C |

Age Stone
(Paleoiithic; Mm 1
500,000 8C ~ 8000 8C - |

Stone Bronze

(Neolithic: Age
2500 BC -

4000 8C - 700 BC

2) When was it better to be alive —the
Stone Age, the Bronze age or the Iron

Age?

3) Why were megalithic structures built?




Topic Enquiry Question: Was the Iron Age better than the Stone Age because more happenedin it?
WALT:identify the Prehistoric Period and the durations of time within it.

(Skills - chronology, historical significance, characteristic features) Stone Age (3000BC - 25008C) Yr3
Disciplinary knowledge - demonstrate knowledge and use of historian skills Bronze Age (2500BC - 800BC)
Timeline lesson identifying the different ages within this whole period.Discuss the meaning of ‘prehistory and ‘duration’. Iron Age (800BC -43AD)

Key guestion. Why do you thinkit goes from Stone Age to Iron Age? Roman Britain (43AD -410AD)
Draw out the advancementof human thinking and abilities. AncientEgypt(3100BC -550BC)
Do refer to Ancient Egypt happening atthe same time and how differentthat was which they will explore in Year 5. Indus Valley (2600BC - 1300BC)

Shang Dynasty (1600BC - 1046BC)

WALT: understand the significance of the achievements of Stone Age man Ancient Sumer (3500BC - 2000B¢)

(Skills - historical enquiry, historical significance)
Substantive knowledge - knowledge ofthe past, content including people, events, ideas.
Allow children to express opinions aboutwhatthey believe to be the mostimportantachievements ofthe people in this time p eriod.

WALT:identify the changes in housing throughout the Prehistoric Period
(Skills - change and continuity, characteristic features)
Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

WALT:identify the changes in society from the Stone Age to the Iron Age

(Skills - change and continuig(,characteristicfeatures)

Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

Establish the differences, give the children the opportunity to think aboutand choose which part of societythey would have wanted to live in encouraging them to
explain why with evidence provided. Key question: Is there anything from society structure of prehistoric period thatwe see in societytoday? - Can the children
relate the History knowledge gained in this lesson to today?

WAL T.understand the meth f f r tion in prehistoric Britain

(Skills - historical enguiry)

Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

How did food collecting change? From hunter-gatherer to farmer. Which would you rather have been and why?



WALT:understand importance and forms of prehistoric_entertainment

(Skills - change and continuity)

Discussthe entertainmentof Stone Age to Iron Age. Iron Age we know from Roman recounts butare they reliable? Opportunityto do wall painting task - create a ‘cave’
with a deskand sheetto crawl underneath and make a Stone Age cave drawing with chalks.

WALT:recognise how religious beliefs changed from the Stone Age to Iron Age period
(Skills - change and continuity)
Discusshow little is known about beliefs butevidence of burial plots suggestthey developed and we still follow the ritual today.

WALT:identify and compare key features of settlements from prehistory with today
(Skills -change and continuity)

Skara Brae- the site, layout, how the conceptof communityis developing. Compare to modern daycommunities similarities and differences.
Which communitywould they preferto live in and why?

https://www.nessofbrodgar.co.uk/visit-skara-brae-virtually-with-new-digital-3d-model/

WALT: investigate how and why prehistoric people built megalithic structures

(skills - historical enquiry)

Discussthatlots of ‘henges’ were built. Nearestone? Whatwas their purpose? Share all the reasons whypeople believe theywere built. What do the children believe
to be the reason given the information they have?

WALT: enquire - When do you think it was better to be alive - Stone Age. Bronze Age or Iron Age?

This could be presented as afinal task rather than a complete lesson witha WALT. Choose a method for the children to express their opinion - comic strip, speech
bubble, diary entry

Plant the seed thatin future history journeys moving through the school they need to considerwhatcivilisations achieved, how things changed/progressed.


https://www.nessofbrodgar.co.uk/visit-skara-brae-virtually-with-new-digital-3d-model/

me ROW]W/] Empir The Roman Empre — the name used for the and et

was controlled by the Romans, includng parts of Europe,
| the Mdde East and North Africa
Where in the World?
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54 BC: THE SECOMD RAD The Roman Empire: 44 BC ~ The Roman Empire: AD 305
’ AD 60: Boudcca’s Rebelion
e I The Romans decided that the lceni fribe needed to stort faxes but
tme, he took ond st legons and had roe ne 0 Siari poung 10xes
SOME SUCCESS m smshrggg nggmfaced to Queen Boudcca, the ruer of the tribe, refused to let this hoppen ond
pay fributes luxury items, such as gold, slaves or formed on army fo fight the Romans Thousands of people ded in these
soders) in order to corry on kving how they were batties but the Romans eventuoly won
AD 43: Invasion AD 122: Hadrian’s Wal
55 BC: THE FIRST RAD

The new emperor, Cloudus, was determned fo make e Cdledonion fribes (today’s Scotlond) fought batties
Jius Caesar wanted fo extend s more of Britan part of his Roman Empire and starfed @ 0gamst the Romans who hod fried fo fake ther lond The
Roman Emprre 5o he attempted fo  Successful invason Many Celts reoksed how powerfu thes Romans wonted a woy fo separate thex land from the
rode Brifan but the Celts fought  Bomon army was and ogreed to obey Roman laws and Pets So the Roman emperar, Hodrian, ordered  wal o but
back ond the Romans refurned o Pou faxes Other tribes of Celts contnued fo fight aganst 0 profect the Romon’s lond The wal was I77km long with

Galia M"n'@ France) the Romans, who never ganed ful control of Britan castles, quarded turrets, mojor forts, barracks, bathhouses
e A T e R e o N Y Y




The Roman Empire

The Romans buit elaborately designed Roman baths where
people would go to relax and sociaize Some of these
impressive buidings stil reman foday

The Romans were famous for buiding long, straight roads fo fransport legions
(armies), supples, frading goods and messages from the emperor. You can stil
see some Roman roads today, 2000 years after they were buit

Early in Roman times, the Roman people believed in many different
gods and goddesses whom they believed controled different aspects
of ther lives, such as time, love and the seas




Year 3 Learning Journey: WALT: enquire - How did the Romans impact
The Roman Empire and its impact on Britain upon the people and culture of Britain?
Enquiry - How did the Romans impact upon the people and

culture of Britain?

WALT:To understand the continuity and change within society from the Iron Age to Roman
Britain

WALT: To understand the changes and continuity between Roman
housing and Celtic

WALT:To understand the achievements of the Romans and the impact
that they had on Britain

WALT:To understand why and when Britain was invaded

Key Vocabulary -
WALT: To understand where the Romans and Empire
Roman Britain fits into a continuing chronological RO
narrative Inva_3|on
_ Resistance
Key skills: Legacy

WALT:identify the
chronological context of
Roman Britain

Chronology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

Sources of evidence
Cause/consequence
Chronology/chronological
Time period/ era



Retrieval:

Key Questions:

1) What did the Romans build in
Britain?........oo

A Year 3 Learning Journey:

A
. K ‘_1"; 4 The Roman Empire and its impact on Britain
L

WALT: enquire - How did the Romans impact
upon the people and culture of Britain?

Hi,@tm»%

Britain

WALT: To understand the changes and continuity between Roman

housing and Celtic

WALT:To understand the achiesvements af the Romans and the impact

that they had on Britain

WALT: To understand why and when Britain was invaded

WALT: To understand where the Romans and
Roman Britain fits into a continuing chronological
narrative

WALT identify the
chronological context of
Roman Britain

2) When did the Romans invade Britain
and how long did they stay?

Enquiry - How did the Romans impact upon the people and
cuffure of Brifain?

WALT:To understand the continuity and change within society from the Iron Age to Roman

Key Vocabulary -

Empire
Romans
Invasion
_— Resistance
Key skills: Legacy

Chronology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

Sources of evidence
Cause/consequence
Chronology/chronological
Time period/ era

3) Why was there resistance to the Romans?




WALT: understand where the Stone Age happened in history

Vocab:
Paleolithic
Neolithic
Stone Age

R itk e ) A, Vocab: civilisation
STHI e Duration
Time period
Lookat Stone Ageto
Iron Age
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WALT: discover how food was
hunted and gathered in the Stone
Age

WALT:researchanimals from the
Stone Age
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Thereis an element of choice for the bullet points listed below. Each point must be studied but consider which of the options
is most pertinent to your children’s context, locality and would offer the most enriching knowledge:
* Anoverview of all 4 civilisations and one of the followingin depth: Achievements of the earliest civilisations: Ancient
Sumer, The Indus Valley, Ancient Egypt or the Shang Dynasty of Ancient China.
» A non-European study: Early lslamic civilisation, The Maya, Benin
» Apost-1066 study of a theme or aspect of British history that extends children’s chronological
understanding: changing aspect of society, legacy of Roman of Greek civilisation or a turning point in British history
such as theindustrial revolution, migration or the First World war

A local history study. While this can seem a daunting, it offers such a wonderful opportunity for children to understand the
way in which their locality developed to what they see around them today. It can also be enhanced by linking all the British
history taught in Key Stage 2 to their locality... local settlements, key archaeological sites or the kingdom they would have
been livingin at different points through time. Take the time to contact your local museums, heritage or history groups to
support as they will offer a plethora of support.

* alocal history study

Examples (non-statutory)
* adepth study linked to one of the British areas of study listed above

the locality (this can go beyond 1066)

significant in the locality.

= a study over time tracing how several aspects of national history are reflected in

= a study of an aspect of history or a site dating from a period beyond 1066 that is




Key stage 2

Pupils should continue to develop a chronologically secure knowledge and understanding
of British, local and world history, establishing clear narratives within and across the
periods they study. They should note connections, contrasts and trends over time and
develop the appropriate use of historical terms. They should regularly address and
sometimes devise historically valid questions about change, cause, similarity and
difference, and significance. They should construct informed responses that involve
thoughtful selection and organisation of relevant historical information. They should
understand how our knowledge of the past is constructed from a range of sources.

In planning to ensure the progression described above through teaching the British, local
and world history outlined below, teachers should combine overview and depth studies to
help pupils understand both the long arc of development and the complexity of specific
aspects of the content,

Britain's settlement by Anglo-Saxons and Scots

Examples (non-statutory)
This could include:

= Roman withdrawal from Britain in ¢. AD 410 and the fall of the western Roman
Empire

= Scots invasions from Ireland to north Britain (now Scotland)
= Anglo-Saxon invasions, setllements and kingdoms: place names and village life
=  Anglo-Saxon art and cullure

= Christian conversion — Canterbury, lona and Lindisfarne

the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward

the Confessor

Examples (non-statutory)

This could include:

* Viking raids and invasion

» resistance by Alfred the Great and Athelstan, first king of England
= further Viking invasions and Danegeld

= Anglo-Saxon laws and justice

= Edward the Confessor and his death in 1066




Skill

Continui n

- develop an understanding
that whie many aspects of ide
changed for paople over lie,

By the end of year 4

Begins to understand historical
periods overlap each other and
vary in length. Uses more

precise chronological language

Can give simple explanations
that not everyone in the past
lived the same way

Consistently uses period specific
language in explanations

Can describe and give some
examples of a range of changes
at particular points in history
while some things remained the
same

Can explain why changes in
different places might be
connected in some way.

Can describe with simple
examples different types of
causes seeing that events
happen for different reasons not
just human action.

Skill

Historical

- develop an understanding
that significance in historical
terms, implies that the impact
of an event, person’s actions or
change was widespread, wide
ranging or lasted for some
considerable time (possibly
into the present).

Historical

Interpretation

- buiding an understanding
that ail history is to some
extent a construct, the
reliability of which depends on
the type and range of evidence
available about a person,
period or civiization and the
aims or view of those that
developed the construct

Historical

- the development and
ncreasingly sophisticated use
of historical skills and the
ability to communicate findings
of historical studies.

By the end of year 4

Can identify significance
reveals something about
history or contemporary life.

Can describe how different
interpretations arise.
Understands that historical
understanding is continuously
being revised; if we find new
evidence we have to rewrite
the past.

Can describe and question the
origins and purposes of
sources using knowledge of
periods and civilizations.

Asks perceptive questions.
Knows how to find, select and
utilise suitable information and
sources to formulate and
investigate hypothesis.

Hampshire
Planning-

Skills we needto
be demonstrating.
Built upon in each
year group.
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HOW CAN WE FIND OUT? HOW DO WE EVALUIATE THE EVIDENCE?

THINKING LIKE
A HISTORIAN
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WHAT MATTERS? WHY DOES IT MATTER?
HOW CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?
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A HISTORIAN

iS someone who...

A HISTORIAN

iS someone like you!



Historical understanding and skills for primary history

Chronological understanding — building historical vocabulary and

an understanding of the order in which periods and events occurred. | The combination of these

builds children’s ‘mental

Recognising and differentiating between the characteristic features | Map’ of the past.

of different penods in the past.

Change and continuity — building an understanding of how and why change occurred over and
between penods of the past, whilst other things remained the same, and that changes were not
necessarily universal nor did they occur at a consistent rate.

Cause and consequence — recognising why events and changes occurred and what happened
as a result; understanding that change is often the result of a range of factors and that
conseguences may affect people differently, or not at all, depending on a range of other factors.

Significance — assessing the impact of events and individuals over time since they happened/
Ived, by examining how widespread, wide ranging and lasting their impact was.

Interpretations — developing an understanding that all history i1s to some extent a construct, the
reliability of which depends on the type and range of evidence available about a person, penod or
civilization and the aims or view of those that developed the construct; learning to cntically
examine representations of the past.

Enquiry — leaming how to use histoncal skills in increasingly sophisticated ways; developing the
ability to ask perceptive questions, think crtically, weigh evidence, sift arguments, make
judgements and to communicate the findings of histoncal studies.

History
Skills

For all year
groups.
Covered
across the
year group
In topics,
with varying
degrees of
depth. Next
slides give
suggestions
to activities.



Key Stage 2

At Key Stage 2 developing children’s chronclogical understanding is about developing
the secure chronological understanding the National Curmiculum talks about. This
means developing a secure understanding of early British history and knowing where
the world units they must study sit in relation to Batish hestory and each other, as well
as at least one study which extends beyond 1066 (possibly two if your local study is
post 1066).

* Begin every new study by locating the penod or
civilization on a timeline and refernng backwards /

forwards to other children may have already studied. if m
you are embarking on a world study, make sure you look = -

at what events were happening in Britain ataround the

same time as well as in other world civilzations and use

a world map or globe alongside your timeline to place the civilization in context
geographically as well as histoncally. It is important chidren begin to
recogmse the durations of and ntervals between the penods and avilizations
they study and where some may overlap, so discuss this 100 whenever you

* Continue to grow and use the contents of class/year group Timeboxes by adding
images relating to Key Stage 2 units as and when different year groups study them
z\dmtheseneom\chonwnhatm e.g. to informally to
gauge how well children’s grasp of the chronology of early Brtain

IS growing - can they link images from their Stone, Bronze and
Iron Age or Roman studies o the correct part of a timekne. You -
might even get children to pick what image or images best

represent the person, event, penod or civilizabion they have ‘

studied 1o add to their imebox. Regular use of the box both in
relation to historical studies and informally, at other times, will help children to
slowly build a picture of the past. By Year 6 the box should contain mages relating
10 studies from Year 1 or Year 3 nght up to Year 6 as well as some that are outside
the scope of their studies.

* Continue to develop chidren's chronological vocabulary, perhaps by prowding a
word bank of useful words and phrases to do with the ordering and passing of time,
e.g. meanwhile, at the same time, while this was happening, first, finally, later etc.

* Asthe current Key Stage 2 does not cover much Batish history beyond 1065 make
sure you include some images from kater penods in the timebox and/or on your
timeline, e.g. part of the Bayeux Tapestry, Magna Carta, a Norman castle, Red and
white roses for Wars of the Roses, famous monarchs (not just Tudor ones and
queen Victoria), Mary Rose (sinking and raising), cavabers and roundheads,
Peterloo massacre, Battle of Waterioo, WW 1, Battie of Britamn etc. as well as
images representing important scientific and technological discovenes and events
in world history, e.g. Persian empire, Byzantine empire, European Renaissance,
discovery of Amencas/Australia, slaverylend of stavery, Amencan War of
Independence, French Revolution, etc

Promoting Chronological
Understanding

Developing Historical Skills an
Promoting Historical Understa
in Primary History

|

= There might be instances where children create or annotate timelines, for example
for your local study or for the unit designed to extend children’s knowledge beyond
1066. As always it is important to use the timelines to explore important questions
about what they show, e.g. Are there any important events that lead to big
changes? Is life constantly improving or are there periods when life is getting worse
(wars/disease efc)? Is life getting better/worse for all?

* Use human timelines (children holding representative cards line up to create the
timeline) to demonstrate:
o the overlap/interval between civilizations.
o similanties/differences between what was happening in Britain at any given
time and what was happening in another part of the world e.g. in Egypt,
Greece, Mayan lands or within the early Islamic civilization, Shang China,
Indus Valley etc.



Key Stage 2

Annotating period scenes using the with and without knowledge
strategy can be a good way to release any prior knowledge of a

period and to assess knowledge gained during a study. Scenes of o
Neolithic life or Iron Age life could work well for this. However, be el
careful that the image you choose is not perpetuating stereotypes

of the peniod concemed. You could even insert an anachronistic

item into the scene and wam them that you expect everyone to

find it, just to make sure they really study the image carefully!

Giving each child themed history placemats which feature lots of images relating
to the peniod or civilization concerned, a word bank (period specific words)
and possibly a timeline can help develop pupil's awareness of
charactenstic features of the different penods or civilizations they study at
Key Stage 2. If they are laminated, they would probably last for a year or
two before needing to be replaced.

It is worth developing basic penod specific word banks or glossaries for each

history unit children study. These might initially be on a history themed placement,

but children could add new words and definitions to these as their topics progress

and they make new discoveries. Researching the definitions will develop children’s
knowledge of the period and the glossary will also aid spelling, which is good, as

some historical/ archaeological terms can be quite tricky.

Using under the cloth or what's the link as hooks into a new study will '@
both help you assess children’s prior knowledge of the topic and furnish

upon which to build more knowledge. f.‘t ‘

pupils have to select artefacts that best represent the period or civilization
they have been studying will force children to consider not only the
civilization's charactenstics and achievements but also think which of
them are the most significant.

Using the curator's dilemma strategy towards the end of a study, where %
3 1 .
ﬁ\lf |

Building an Understanding of
Characteristic Features of
Periods from the Past

Developing Historical Skills and
Promoting Historical Understandi
Primary History

= The Dear producer strategy can also be used for pupils to demonstrate their

.,

leaming by producing a storyboard or simdar to send to a Producer at the 22y,

BBC to advise him how to create or improve a TV programme about the

historical period/ civilization they are studying. In doing this children will be

showing they understand the significant charactenstics and achievements of

the penod or civilization and explaining their importance.

Try put yourselves in their shoes when studying stone age cultures
(Britain/Maya) or bronze age cultures (Britain/ Shang dynasty/ Indus ‘,,.--lw.,
Valley! Ancient Egypt/ Ancient Sumer). There is a nisk that children ¢ b
may consider peoples from these very ancient penods as uncivilized “"E-“‘ >*
of less intelligent than people today because of the clothes they >
wore, the homes they built and the tools and weapons they had. Children need to
understand the clothes they wore, homes they built and tools and weapons they

used are what the materials and technology that were available at the time allowed
them to make.

Would | lie to you could also be used to dispel the myth of ancient people
being uncivilized by focusing on carefully selected artefacts/images of
artefacts like polished stone hand axes and beautifully polished and shaped
jet buttons from the Bronze Age. These attest to the amazing things that
could be achieved using only the simplest stone or metal tools and the enormous
skill of their makers. Simdarly, major features such as Stonehenge and the dozens
of other features in its surrounding landscape, Sumenan and Indus Valley cities,
and Egyptian pyramids and temples are such amazing achievements that it is hard
to comprehend they were built so long ago using the simplest hand tools and
manpower.




Key Stage 2

In key stage 2 children should explore change and continuity across and between the
periods and civilizations they study and begin to understand that changes may not
have impacted everyone in the same way. Similarly the impact of changes may only
have spread slowly across different countries or areas, perhaps not impacting at all in
the furthest reaches of a avilization.

= AtKey Stage 2 rope or hula hoop "Venn diagrams’ are ideal for exploring change
and continuity in multiple contexts within or across penods. Hence this would be
ideal to look at Changes in Bntain from the Stone Age to the iron Age (National
Cumiculum 2013). Many of the changes between these penods were due to

technological and agricultural developments which could be
explored by asking pupils to place mages/artefacts/some written
sources into the rings. Do other pupils agree with all the
placements? Did people only use stone/bone/antler tools in the
Stone Age? Complications, such as similar tools or weapons
being made of stone, bronze or iron, will need debating - is it change or continuity?
This will lead into later work looking at the impact of metals: How did Iife improve
once people were able fo smelt metals for the first time (copper/bronze)? What
further improvements came with the knowledge to make iron?

= Much of the Key Stage 2 cumnculum lends itself to considering the long term
impact, or legacy, of vanious civikzations or peoples. So what did the Egyptians,
Greeks, Romans, Saxons, Vikings, early Islamic civilization ever do for us? The
History Cumiculum Centre’s Greek loan collections feature this idea quite strongly,
indeed some items in the collection are not in fact old objects but are
modem maniestations of ancient Greek ideas. Similarly Picture
Pelmanism using pairs of images where one is from the present and its
pair is from a penod in the past offers an engaging way to ilustrate that s —
often things we think of as modern, can in fact be traced back in time -
sometimes a very long way back in time! Surprising pairs kike this concrete
lorry and the concrete dome of the Pantheon in Rome add even more engagement
to the mix and are likely to make the ideas memorable.

* Insome cases changes that happened may not have lasted once circumstances
changed again. For example, during the Roman period in Britain a lot of things
changed but not all of them continued after Roman control of Britain ended. Pupils
may struggle to find enough information about this in any books or websites they
are likely to use, so you may have to research and collate the information and
make bespoke resources that enable pupils to explore these ideas. For the Roman
unit the History Cumculum Centre's Roman Impact on Bntain enquiry pack
includes a card sorting activity that explores just this.

Introduction

This publication details practical classroom activities that are designed to develop children’s
ability to successfully use historical skills (second order concepts) and to promote the
development of children’s ‘mental map’ of the past (rather than their specific knowledge of
particular periods, events or clvilizations). However, we do not advocate teaching historical skilis
discretely, rather we recommend developing children’s historical skills within their historical
studies. To achieve this you need to plan which skilis best fit in the history topics or units children
study across a key stage. Once you have planned which skills will be the focus of any particular
study or enquiry, you can then plan in some activities selected from the relative section in this
publication to support the development of that skill. This will ensure that you have a really strong
chance of enhancing chlidren’s ability to successfully use that focus skill.

Promoting an Understanding
of Change and Continuity
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However, there can be long term consequences that may only be apparent
centuries later. For example, the quest for knowledge that drove people in the early
Islamic civilzation led to classical leaming from the Roman, Greek and Egyptian
civilzations being preserved in Arabic books. Later, dunng the Renaissance, these
were translated back into Latin. Without this happening works we still have of
Anstotle, Plato etc. could have been completely lost to us today. This is *
explored in our Roman Impact on Britain enquiry pack via an activity ’k *t
called Across the Ages. N
Similarly many of the new foodstuffs the Romans introduced to Britain for their own
use became part of the British diet, which improved the health of the local
population and has continued to do so over the centuries since. Recently, modem
DNA testing has shown that some Britons whose families have been in Britain for
centuries and may consider themselves as entirely ‘British” have the genes of
people who came from other parts of the Roman Empire, including north Africa and
parts of Asia. This has only been discovered in recent years now that we have the
knowledge and technology to look at genes in living people and, more recently, in
ancient DNA (aDNA) from people that may have been dead for centuries.



Key Stage 2

By key stage 2 pupils will be looking at ranges of causes and consequences
for past changes and events and grouping and possibly prioritising them. For
causes push me, pull me is aimed at helping pupils see that even within a
range of factors that led people in the past to take some important action
€.g. going to war, moving from their homelands, there would be push factors
and pulf factors. For example, just as there are many reasons people move from
place to place today, there were many reasons why the different peoples who
came to Britain in the past came here, not all of them for what Britain offered (pull
factors) but also because of difficulties they might be trying to escape in their
homelands (push factors). You might use a range of images or objects to give
clues as to what the different push and pull factors might have been in any
particular context.

The strategy conscience alley, where pupils go into role as confidants or advisors
to someone who is about to undertake a risky endeavour, works well to make
children consider what might have been gained versus what nisks the action

might entail. This might link to the Romans, Saxon or Vikings planning to come

to Britain or Iceni tnbesmen advising Boudicca what to do after the Romans
seized their land. Some children are tasked with coming up with as many
arguments for the action as they can, whilst others have to think of as many

against the action as they can. These will be used to persuade/ dissuade the
person who is about to embark on the risky endeavour to go head or abandon their
plan.

The talking heads strategy would work well towards the end of a Key Stage 2
enquiry where children have gained plenty of insight into events where ‘TW
two peoples came into conflict for example, the Romans v Britons or v
Saxons v Vikings. Inititally task some groups with pooling ideas about
Roman/ Saxon/ Viking reasons for coming to, or settling in Britian, whilst
other groups pool ideas about the impact new arrivals had on the
existing population at the time. When all ideas are exhausted, set up the talking
heads activity where pairs, with each in role as someone from different sides of the
conflict take turns to offer insights from their designated perspective. As each child
explains why they did something as a Briton/ Roman/ Saxon/ Viking, their partner
then explains what impact (consequence) the other’s actions had upon them.
Pupils could use prepared prompt cards in case they dry up. Afterwards, in a round
up you can collect all the children's ideas about the causes and consequences
linked to your study.

Promoting an Understanding
of Cause and Consequence
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Promoting an Understanding

Promoting an Understanding of Historical of Historical Significance

Significance

Children need to understand that historical significance is different from fame. During Developing Historical Skills and
their primary years they should also begin to look at ways of assessing or measuring Promoting Historical Understandin
significance. Initially this may just be by ranking a person or civilizations achievements, Primary History

but they should move on to assessing significance against criteria to identify how
widespread (geographically and socially) and lasting a person’s society’s or event's
impact has been. Generally, children will easily recognise improvement as important but )
may struggle to see that things that made life worse can be significant too. Bplorng significancs in history

Importantly, over ime children need understand that the perceived significance of a [ Resenane
past event, person or society may change over time and/or might be considered
differently by other societies or people.

Key Stage 2

= Strategies like on balance..., or what's hot and what's not will also be of
use at Key Stage 2. However, hall of fame where children have to
develop presentations for particular people, or innovations to be included
in the Hall of Fame, is probably better as children are using their research
to build arguments for and against different aspects of the period or civilization they
are studying and then debating which has the best case for being voted in (i.e. is
the most significant).

= Later in Key Stage 2 strategies such as top trumps and stamp collection that m
require children to rank the significance of different aspects of, e.g. a
civilization's legacy, may be more appropnate as children have to justify both

their choices and how they ranked them against each other. oy
= In order to compare perceived significance at different times, from different — :j *:??E}:j;:”; —
perspectives or places children could use a significance pentagon (opposite) — % b pomed on i fingle Weet —

which was adapted by Kerry Somers of Hampshire's primary history steering group
from a geography resource.

o, s e Py oy, of Wil obeoad s mampsters L premany besiony Teenng grop



Key Stage 2

Regularly pursuing activities where children have to identify similanties and
differences between sources relating to a penod or civilization will help them
develop an understanding that different sources can include (or exclude) different
information or focus on particular aspects of a penod, and that therefore they are
interpretations.

Contemporary accounts of major past events (made at the time) may be very
different from interpretative accounts made long after the events concemed. For
example, the surviving contemporary sources describing the amival of the Romans,
Saxons or Vikings in Britain were mainly made by those who could write. So the
Romans themselves wrote about their arrival in Britain and their reception by
different British tnbes, but there are no contemporary accounts from British tribes.
The most contemporary source we have about the arrival in Bntain of the Anglo-
Saxons 1s from a Christian Romano-Brtish monk who was not happy with the
amval of people he saw as heathens. Finally, accounts relating to early Viking
raids were made by the monks working in the rich monastenes they raided and
understandably are the source of the long-standing impression of Vikings as
vicious, destructive thugs. By comparing such accounts with later interpretative
accounts children can begin to develop an understanding of how and why
interpretations can change and develop over time.

Try the quick strategy text book trawl when studying ancient civilzations, do

all the information books you are using include information about the same
aspects of the civilization? If not, which aspects do they all cover, and which
aspects are only covered in one or two books? Can chidren think why there

might be differences? Possibly space restraints, the book's focus, or maybe

some aspects were considered to be more interesting than others.
Representatons are another aspect of interpretation. Ensuning children expenence
a wide range of historical sources, including artefacts, site and museum visits, as
well as images and written sources will develop children’s understanding that past
events, people and penods can be represented in different ways.

Get different groups within classes to select what they deem to be important
information, images or artefacts for a class museum or display about the civilization
or penod they are studying. Just as with text book traw there are likely to be
differences between what each group selects to display - discuss this with children
making clear that in effect each group has developed a slightly different

interpretation of the civilization or period, and this is in effect what every book,
website, TV programme, and real museum does 100. They have to select what
items they include, which will be driven by who their audience is (children/ aduits/
teenagers etc), what their purpose is (to entertain/ educate /persuade etc), what
can they actually get or afford, what they have room for and their own interests.

Promoting an Understanding
of Historical Interpretation
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Promoting an Understanding of Historical
Interpretation

Any source created after the people, events, penods, crvilzabons, it depicts of
represents 1s an interpretation or representation of the past. Pamntings, websites,
books and other writings, TV programmes, statues and monuments, museums elc. are
can be interpretive if, for example, they are staged
of cropped, umummmmmmuwnm“mw
help budd this understanding. Over their school career pupils need to develop an
understanding that all history s to some extent a construct, the reliabality of which
depends on the ams or view of those that developed the construct andior the type
and range of evidence available about a person, penod or cralzation,

* The beat the textbook strategy can be used to help children understand the
influence intended audience or purpose can have on interpretations of history.

First find a factually correct

from one of the books you are using to

support your study. Then task different groups to amend the paragraph to suit
a different audience or purpose e.g. to make it more interesting for children
who are younger than themselves, or to make it sound more exciting, or to

make it sound morefless important. The resulting paragraphs, all about the same

thing should all be different and show that the purpose and audience for which

anything is being written, will change what is written.

We tend to view museums as custodians of the past where we can expenence a

true representation of the past. However, by year 6 you might ask chiidren to

consider how far that can be true when they:

1. only display a limited number of objects or pictures relating to any penod or
cvilization due to space, cost and availability factors;

2. depend on people visiting the museum to help fund them so have to make the
displays interesting in some way to draw people in. Hence they mainly display
their most iconic objects which probably means they were owned by the elite,
not ordinary people, so are unrepresentative of the whole population. Also
usually only the most robust objects survive, again these were probably owned
by the elite,

This means even museum displays are interpretations of the past.



At Key Stage 2

might be considered more/most reliable or useful and why. You should also
be using the terms ‘contemporary’, 1o descnbe scurces from the sme and
“interpretive’ 1o describe any sources created after the events or penod concemed.

* Help chidren to develop their questioning skills by playing five minute games.
of twenty questions. Here you explan you are thinking about something but 2“%’
children have to find out what it i by asking you questons, BUT they only ¥ e
have 20 questions in which to find the answer before you tell them what it is, -
AND you will only answer Yes, No or Invalid to any question. &
As each quesbon is asked use five-bar gates (i) to log them. Pupis soon
leamn that not questions carefully will waste questions. They also leam
they have to pay attention to what is being saxd 5o they do not repeat questions
(and get a repeated answer) for no gan. With plenty of practice pupils become
more strategic in their questioning as they begin to understand the type of
questions that will narrow down the field 1o home in on the comrect answer within
the 20 questions.

* Chidren should be encouraged 1o properly nterrogate picture sources through
activibes ke annotating pictures, and withiwithout knowledge which are
descnbed in the Glossary of Techniques and Strategees document. To stretch

chidren however, layers of meaning (aka identfy, deduce, infer) is a good option.
This from

- a —

that go e
dmmmsmwk g

example of the Neolithic settlement on
Skaa&uoroflnMaymdyChd‘mltzanNYm

pllly
* The strategy from where | sit where children describe what they can see from a
grven point within an image, would work well 10 help pupds to understand that even
important historical events would not necessarilly have a clear
around them. For example, within the
iconic Cowdray Engraving of the Mary Rose sinking that is featured in the Mary
Portsmouth, how many people would be aware the ship (circled)
has all but sunk and just part of a mast is above water?

Not everyone certainly, as many are watching the French fleet offshore and may
have missed events in the harbour. Similarly, for events such as the Great Fire of
London, or the Battle of Hastings, even thase involved may only have witnessed a
tiny fraction of the action ~ a case of cannol see the wood for the frees perhaps?

Developing Good Enquiry Skills

Historical enquiry encompasses the abllity to interrogate historical sources in
increasingly sophisticated ways and to construct informed responses that involve
thoughtful selection and organisation of relevant historical information, (National
Curriculum for history 2013). Ensuring colleagues use the word ‘'source’ in their
teaching and utilise as wide a range of historical sources as possible within the various
historical topics children undertake, will greatly enhance their enquiry skills.

Developing Good
Enquiry Skills

Developing Historical Skills and
Promoting Historical Understandin
in Primary History

* Chidren need o regularly participate in activibes that ask them to extract particular
information from histoncal sources such as maps, dianes
newspapers and paintings or other images. Provenuomwaogyvbch P
could be used, it voives chidren checking the stalements you have (PRQOF
gven them aganst a range of diferent sources to find the source(s) that
prove of disprove the statements.

*  When chikiron are working with a range of sources of inf »
(artefacts, images, books, vetted websites elc ) trying 1o find mformaton
about the attributes or achievements of the pencd or avilization, gring
Maﬂeawldtohllmwﬂmﬂhbhmbww

the more SUcc

*  The dear producer/ editor Mmuwbmmm
analyse film or TV excerpts, webssdes and books. Does the fimv/TV dip,
websde or book offer an accurate mterpretation of the cvilization or penod
mnmmmammmmuam

»

fll, ey,

h d? If children were prody leditors how would they improve the
ﬂnﬂVdpMueofbod(‘l
*  Encourage chidren fo try to borate what witten sources say, by usang other
Corrob need nily be written sources, for

wood or bone artefacts such as fine bone chess sets and pwelery and traded
widely. Later, mmmwmonwmundwgwaambdumdmd
the Vilangs. The reason for this is to do with the pr of the

mmMmmmmmmmnmmm

assessing thex explots

Mmbmmdommmm!dmmwng
~ Dvd this apply to everyone? Was it the same for the poor or just for the nch? For
example, in relation o the Shang Dynasty in China, most evidence comes from just
one bunal tomb, that of Lady Fu Hao. Hence it is difficult to draw conclusions about
what e for ordnary people ving in Shang dynasty China was like, but some
condusions might be drawn about ife for the elite



Knowledge

Lesson content needs to build upon two different types of knowledge. In each
journey, the use of these two has been highlighted where possible and thought
should be given to content and questioning within the lesson.

Disciplinary knowledge - demonstrate knowledge and use of historian skills

Substantive knowledge - the ‘substance’ of the learning, the knowledge of the
past, content including people, ewvents, ideas.

Sources of evidence

Commonly, we use the terms primary and secondary evidence to refer to sources

used in history.

These terms need revisiting in each year group with a growing focus on what
these sources of evidence can tell us. This will form part of a child’s disciplinary
knowledge and is an area that needs to demonstrate progression as they mowve
through from LKS2 to UKS2.

On the next slide are the types of questions we can use to ask questions and |
have highlighted particular questions that | think need using dependent on year
group to demonstrate progression.

Primary, Secondary and Tertiary Sources

What is a Primary Source?

A primary source is an original first-hand account of an event,
topic or historical peried in time. Anything that contains
original information on a specific event, topic or period in
time is considered a primary source. They are produced at the
time of the specific event by a person who has experienced it
Primary sources can also be made after an event has occurred
in the form of personal memoirs or oral histories
Examples of Primary Sources:
letters, diaries and journals (personal thoughts)
original photographs
*  newspaper reports
speeches, autobiographies and memoirs
plays, paintings and songs
research data and surveys

What is a Secondary Source?

A secondary source is a second-hand account that interprets
or critiques primary sources. They often analyse and draw
conclusions from events that are discussed or featured in
primary sources.

Examples of Secondary Sources:
*  textbooks
+ essays and reviews

= commentaries

What is a Tertiary Source?

A tertiary source provides an overview or summary of a topic
They may contain both primary and secondary sources. The
information found in tertiary sources are factual, and does
not include any analysis or critiques

Examples of Tertiary Sources:
+ databases

+ bibliographies

« directories and textbooks

+ almanacs



Why use sources? K€Y points
INrOduCing Childenn 10 1OUICES, EVEN 31 A Wy young
290, 5 an important pant of understanding the
dacpinary nature of hatory. One of the key e

we reed 10 get pupds 10 undenstand & that hatory &
Dated on sources, which ane uied as evidence. They
M50 reed 10 understand That SOuNtes Come in Many
forms

Whike teachers know they should use sources,
practce o vaned and destuisions with pupils wggest
that many find work with some sources boong and
mechanistic. Pupids are ransly INerestod in sources
for thewr own sake, Although seevs] A very old source
or artefact in its cnginal state should be something
M pupds exponence, Nor should 1acherns 00 smple
ETENOISON N SOUNCES 35 & Way Of argeowng hatoncal
competence. Things reed %0 be done with these
Ources
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stmulating way

10 dustrate - athough the $hould not be overdone
* 10 develop the mmagnaton
10 clanfy old GuEstons and pane New Ones

10 help develop histoncal knowledge and
understandng

20 help corvey a sende of penod

10 U@ a5 endence to make inferences and
Interpretations

What are the key ideas we want
primary-age pupils to have?
Sources are traces left behind by peopie in the past

Not everything has been left behind 10 there are Qaps
1 our knowiedoe The traces come o detferent fomm
some of & writhen, some a5 artefacts, ek

Some histoncal ssues have many souwces, with others
hanang hardly aery FOr 40me 10aCs thene ane 200 macry
sources for us 10 handie

Often it &5 chance that Causes SOUNCes 10 Survive,
Ahough those in authonty %end 10 have produced
mofe Sources
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more runtworthy than othert. 10 wee how trustworthy
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ROut the author of the source, how the Source was
f‘ i

Rebable and uvetul are Ot the same a5 Lar 35 OUNCES
e concerned. A source can be unrelable bt can stll
be useful for answering some hatoncal Queitions.

Evdence used Dy hatonans sOmetemes Comes

from one sousce bt wiually it comes from several
Sometimes sources 1or 2 10pC may say dfferent things
a0 gree dferent IMEeetuons. HaIonansmvwestigators
have 10 work 0ut what is most lcedy 10 be the most
reasix

There & a dfference between the source and evdence
The source & not automatically evidence It & the

Much can be ex1racted from sources and used a5
endence for ssurs that the ongnal author rever
tended

1 5 possbie, sometimes probable, that diferent
peopie will read diferent things ino the same source
maybe Lsing it as evdence for different ponts of vew

What are some of the problems

with using sources in

primary classroom?

o Many sources, especially written ones, ace difficult
20 understand in thew onginal form, ¢.g. Cue t0
RDNGuage Or ther S1ate of presenvation

o Too much editing and umplfication, however,
can produce destorton and peevent pupds bong
nwolvd i the central histoncal Wask of selecting
and merpeeting material

o Pupds can become bored by over-frequent use of
SOUrce matenal

* o0 many Queshions about Sources a0 either low
evel (0.Q. senple compeehenon o mechanstc)
Of are contrved questions about rehability and
uwfuinett

o SOurces a0 better understood by pupds when
they understand the context in which they were
produced 3nd have 2 9ood awararess of the ey
features of the period
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inferences
about author/
compiler and
what type of

person they
may have
been

sorting
sources into
types

typicality of
the source

I 30me ways the Dest questons are genuine hestoncal

What types of question can we ask primary
pupils about sources?

(how a what it can inferences
document tell us that can be
or artefact is drawn from
constructed the source
(553 : ( :

similarities what the evaluating criteria we
and source can the source could use to
differences be used as - opinion, determine
between evidence for - | fact, fiction, a source’s
sources advantages andjl judgement, refiability and

disadvantages, | contradictions,| | usefulness

significance exaggeration,

for a particular J inaccuracy

enqui

L £ 7 \
usefulness for | ( distortion, interpreting what may
an enquiry or | | unreliability the have been
to substantiate information in | | the intended
a conclusion, the source message or
compared with purpose
other sources
—_—/

which sources) [what the key what a questions
to use when information is || source might || we could ask
producing in a source for || look like if about the
their own a particular it presented source
accounts question a particular

siant on
something

N——/

enguaty 1asks, which avoud questions becoming

contrived or mechanstic. Clearly not all would be sutable for primary pupds of all ages, and teachers reed
10 be selectve. Primacy pupds thould develop thew abdty 10 Iocate, Nterpret and Lse SOLRCes 0 answer 3
speciic hestoncal queston
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Draw attention to Anglo-Saxons and Vikings were at the same time in British history.



Year 4 Learning Journey: Britain’s settlement
by Anglo-Saxons and Scots
Enquiry: Who did the Anglo-Saxons think they were - raiders or settlers?

WALT: enquire - Who did the Anglo-Saxons think
they were - raiders or settlers?

WALT: analyse and describe Anglo-Saxon artefacts and _
explain what they can teach us about Anglo-Saxon culture Key skills:
(Home learning project) Chronology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

WALT:explore Anglo-Saxon village life

WALT: understand how Anglo- Saxon settlements Key Vocabulary -
influenced Britain’s place names today Anglo Saxons
(Geography skill:location) Vikings
Normans
Invasion/raids
WALT:identify why, where and when the Peasants/peasantry
Anglo-Saxons invaded Britain Empire

(Geography skill:location) Settlement
Kingdom

Culture
WALTplace Anglo_saxon BI’I'[aIn 400 00 ' ,Mh-, o0 x00 00 1("'07‘ ) Hl)l‘l ' LaWS

on a chronological timeline Justice

Legacy

Point of view

Sources of evidence
Cause/consequence
Chronology/chronological
Time period/era




Enquiry: Who did the Anglo-Saxons think they were - raiders or settlers? " Boains setmement by Anglo-Saens and Seos

WAL T:place Anglo-Saxon Britain on a chronological timeline Excampies (nca-strutory)
(Skills - chronology) This could inchude
Substantive knowledge - knowledge ofthe past, content including people, events, ideas. *  Reoman withdrawal from Britain in ¢. AD 410 and the fall of the westem Roman
Timeline lesson identifying Roman era. Sequence keyevents for Anglo- Saxons ontimeline. Empire
* Scots invasions from Ireland to north Briain (now Scotiand)
WALT: identify why, where and when the Anglo-Saxons and Scots invaded Britain * Anglo-Saxon invasions, setiements and kingdoms: place names and vilage life
(Skills - chronology, historical significance) +  Anglo-Saxon an and culture
Substantive knowledge - knowledge ofthe past, content including people, events, ideas. +  Cheistian conversion - Canterbury, lona and Lindistarne

Identify countries that Anglo-Saxons came from- old names and modern names. Note seas
crossed (geog links)

WALT: understand how Anglo- Saxon settlements influenced Britain’s place names today
(Skills - continuity and change, characteristic features)

Substantive knowledge - knowledge ofthe past, content including people, events, ideas.
Look at Anglo-Saxon place names - make links to local area.(geog link)

WAL T:explore Anglo-Saxon village life

(Skills - continuity and change, characteristic features, )

Substantive knowledge - knowledge ofthe past, contentincluding people, events, ideas.

Look at jobs people had and village layout. Needs ofa settlement - key point for discussion (geog link)

WALT: anal n ribe Anglo-Saxon artef: n lain whatth n h Anglo-Saxon cultur

(Skills - historical enquiry, historical interpretation,historical significance)
Disciplinary knowledge - demonstrate knowledge and use of historian skills
Share a range of artefacts, what is it made from? What was it for? Who would have owned it? Make links to society levels.
Lead into a home learning projectto make own artefact.

Substantlve knowledge knowledge ofthe past, content |nclud|ng people, events,ideas.

Disciplinary knowledge - demonstrate knowledge and use of historian skills

Bring together information from the learning journey. Write a diary - a day in the life of - will it sound like the diary of a raider or a settler?
Think aboutthe things mentioned in it. Could depend on the artefact they made.


https://docs.google.com/presentation/d/1uVbpecF3LE8uy88QGV4cGUJCNFpYejhooyh0ly35q4M/edit?usp=sharing
https://docs.google.com/presentation/d/11JZ_jxa_1uomcY85TkZs2n0P1fasS_M9ZdoUHrxdwGY/edit?usp=sharing
https://docs.google.com/presentation/d/12eVDOwQnpLzSulO6EA4kX1XmnSqpJLh6RppUxOnJTNo/edit?usp=sharing
https://docs.google.com/presentation/d/1nVEpz8XoSU3EyXzzG3p-HWMEe-aqDIXFML4W1acnS88/edit?usp=sharing
https://docs.google.com/presentation/d/1uhGW5waY-pWAQxZ3CoRE-bf99TXPlWQP45XBetlR61M/edit?usp=sharing

Retrieval:

Key Questions:

A Year 4 Learning Journey: Britain's settlement
by Anglo-Saxons and 8cots

Joe

Hm[ou/

WALT.explore Anglo Saxon society and culture

WALT.ask questions about and evaluate a range of

Anglo Saxon artefacts

WALT.discover who the Picts and Scots
were and where they lived

WALT identify why, where and when the
Anglo-Saxons invaded Britain

WALT: find out how we
know about the past

WALT know about paganism and Chnstianity in Britain

WALT.use histonical evidence to
draw a conclusion about the
person buried at Sutton Hoo

ottiers?

Angio Saxons

Vikings

Noemans

Invasion'raids

] Peasantsipeasantry

Empre
Chronology Sotemant
Causa and consequence Kingdom
Continutty and change Culture
Historical enquiry Laws
Historical significance Justice
Hiziorical interpretation Legacy

Point of view

1) When and why did the Anglo- Saxons
invade Britain?

2) Explain the difference between
paganism and Christianity:

3) How do Anglo- Saxon artefacts tell us
whether they were raiders or settlers?




Year 4 Learning Journey: The Viking and Anglo-Saxon struggle for

the Kingdom of England to the time of Edward the Confessor WALT: Enquire - Who was more dominant in the
Enquiry: Who was more dominantin the struggle for the Kingdom of England struggle for the Kingdom of England, the Anglo-
the Anglo-Saxons orthe Vikings? Saxons or the Vikings?

WALT: explain how the last Anglo-Saxon kings shaped Britain

Lesson 5 Last Kings Timeline Lesson 5 Kingly Facts T or F?5

WALT: explainwho King Ethelred Il wasand why he introduced Danegeld
Lesson 4 resources K

e BN Key Vocabulary -
_ ‘ LR Key k[ﬂs.: Anglo Saxons
" Chrc Iogx\ Vikings
Cau nd cons ns
Continuity anc ‘ Invasion/raids
~ Historica : ;'-,-.',;m neasa

Historical s : Empire
Hiciasicald

VIKINGS

B - -


https://docs.google.com/presentation/d/1a1wBaY_zrywvUnefzZ4Ck6UXd1JPH2vW9qBqiyUqf2Y/edit?usp=sharing
https://docs.google.com/presentation/d/1a1wBaY_zrywvUnefzZ4Ck6UXd1JPH2vW9qBqiyUqf2Y/edit?usp=sharing
https://docs.google.com/presentation/d/19WqqIGNYZsGp3ck04m7BY5Yjdo7UlAO8hj2GvNGGFPY/edit?usp=sharing
https://docs.google.com/presentation/d/19WqqIGNYZsGp3ck04m7BY5Yjdo7UlAO8hj2GvNGGFPY/edit?usp=sharing
https://docs.google.com/presentation/d/19WqqIGNYZsGp3ck04m7BY5Yjdo7UlAO8hj2GvNGGFPY/edit?usp=sharing
https://docs.google.com/presentation/d/1toAcke45Un_kqxDjywdnhVfKqNKuCT31o8vttMnYAHY/edit?usp=sharing
https://docs.google.com/presentation/d/1e15LaINrM7pzQAMF22_ey9Ap_UYyNwlozXKwJ2cIGWI/edit?usp=sharing
https://docs.google.com/presentation/d/17v2gmh73pRxkPjOMKVT5x8w8daj3hA884Kf2gM1-Zkc/edit?usp=sharing
https://docs.google.com/presentation/d/1xQrZOIEuvTZFtVQVlgE_heLGg6we98kIgFbRx-mJtTE/edit?usp=sharing
https://docs.google.com/presentation/d/1xQrZOIEuvTZFtVQVlgE_heLGg6we98kIgFbRx-mJtTE/edit?usp=sharing
https://docs.google.com/presentation/d/1xQrZOIEuvTZFtVQVlgE_heLGg6we98kIgFbRx-mJtTE/edit?usp=sharing
https://docs.google.com/presentation/d/1i1FwKD74i0AEmEJD5pf_ItS0K4_X-H-ycSRwqKrvjIk/edit?usp=sharing
https://drive.google.com/file/d/1-WX_8CHxzRTiFmNK7U4K4V-bqPFI9KSF/view?usp=sharing
https://drive.google.com/file/d/1KQxnGOHLh09RsAygKymMiHRImE7cYEVn/view?usp=sharing
https://drive.google.com/file/d/1fRs5HIN7k3FyVSY357_Xiv6-InHv4DTR/view?usp=sharing
https://docs.google.com/presentation/d/1e4aEfRhhIzvqFj5XNEDn9vtvaaOfa69vxAQOfeTDuLU/edit?usp=sharing
https://docs.google.com/presentation/d/1e4aEfRhhIzvqFj5XNEDn9vtvaaOfa69vxAQOfeTDuLU/edit?usp=sharing

Year 4 Learning Journey: The Viking and Anglo-Saxon
struggle for the Kingdom of England to the time of Edward WALT: Enquire - Who was more dominant in the
the Confessor struggle for the Kingdom of England, the Anglo-

.
Enguiry: Who was more dominant in the struggle for the Kingdom of eon=ggyiie Vikiggs?
England. the Anglo-Saxons or the Vikings?

WALT: explain how the last Anglo-Saxon kings shaped Britain

WALT: explain who King Ethelred Il was why he introduced Danegeld

WALT: compare the success and discuss the significance
- of Anglo-Saxons kings during ;he:V“klng perlod NS Key Vocabulary -
i 7 & K Sk|“5 Anglo Saxons
onology N Vikings
: explain how the legal systemw CaU nd con ence Normans
iglo-Saxon and Viking Britain ( , Continuityand chang Invasion/raids

A

- Historicalenc ~,_\ eas
Historical s an
Historical i ’



Enquiry: Who was more dominant in the struggle for the Kingdom of England, the Anglo- o pam e o Sen g for e R ot Brad o e e o B
Saxons or the Vikings?

Examples (non-statulory)
This oceald inciudie

WALT: identify why, where and when the Vikings raided Britain . ”Z:ﬁiffﬁlf Great and Alhelstan, st king of England
_(SkI”S - ChI’Oﬂ0|Og y) = farther Viking invasions and Canegeid

Substantive knowledge - knowledge ofthe past, content including people, events, ideas. ) ?ﬁfm:m';: R

Timeline as partof lesson.ldentifykey events for Vikings on timeline. - o ] by <l bn

WALT:identify and explain key aspects of Viking life

(Skills - continuity and change, characteristicfeatures,)

Substantive knowledge - knowledge ofthe past, content including people, events, ideas.
Disciplinary knowledge - demonstrate knowledge and use of historian skills

WALT: explain how the legal system worked in Anglo-Saxon and Viking Britain
(Skills - continuity and change, characteristic features )
Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

WALT: compare the success and discuss the significance of Anglo-Saxons kings during the Viking period

(Skills - continuity and change, historical significance, cause and conseguence)
Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

WALT: explain who King Ethelred Il was why he introduced Danegeld

(Skills - continuity and change, historical significance, cause and Conseguence)
Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

(Skills - chronology, continuity and change hlstorlcaIS|on|f|cance cause and conseouence)
Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

(SkI”S m_tom_a_e_quycontmuntyand change istorical sugnmga ce,cause and consequen gg)
Substantive knowledge - knowledge ofthe past, content including people, events, ideas.

Disciplinary knowledge - demonstrate knowledge and use of historian skills


https://docs.google.com/presentation/d/19WqqIGNYZsGp3ck04m7BY5Yjdo7UlAO8hj2GvNGGFPY/edit?usp=sharing

Retrieval:

Key Questions:

the Confessor

England. the An axons or the Vikings?

WALT: explain who King Ethelred Il was why he introduced Danegeld

'.explain how the legal system
Saxon and Viking Britain

1) What differences are there between
Anglo-Saxons and Vikings?

Year 4 Learning Journey: The Viking and Anglo-Saxon
struggle for the Kingdom of England to the time of Edward

Enquiry- Who was more dominant in the strugagie for the Kingdom of

WALT: compare the success and discuss the significance
of Anglo-Saxons kings during the Viking period

WALT: Enquire - Who was more dominant in the
struggle for the Kingdom of England, the Anglo-
Saxons or the Vikings?

WALT: explain how the last Anglo-Saxon kings shaped Britain

Key Vocabulary -
Angle Saxons
Vikings

Key skills:

VIKINGS

3) Why did King Ethelred Il introduce
Danegeld?
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Key stage 2

Pupils should continue to develop a chronologically secure knowledge and understanding
of British, local and world history, establishing clear narratives within and across the
periods they study. They should note connections, contrasts and trends over time and
develop the appropriate use of historical terms. They should regularly address and
sometimes devise historically valid questions about change, cause, similarity and
difference, and significance. They should construct informed responses that involve
thoughtful selection and organisation of relevant historical information. They should
understand how our knowledge of the past is constructed from a range of sources.

In planning to ensure the progression described above through teaching the British, local
and world history outlined below, teachers should combine overview and depth studies to
help pupils understand both the long arc of development and the complexity of specific
aspects of the content.

= the achievements of the earliest civilizations — an overview of where and when the first
civilizations appeared and a depth study of one of the following: Ancient Sumer; The
Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China

* Ancient Greece - a study of Greek life and achievements and their influence on the
western world
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HOW CAN WE FIND OUT? HOW DO WE EVALUIATE THE EVIDENCE?

THINKING LIKE
A HISTORIAN

i e o e e el

WHAT MATTERS? WHY DOES IT MATTER?
HOW CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?
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A HISTORIAN

iS someone who...

A HISTORIAN

iS someone like you!



By the end of year 5

Understand that past civilizations overiap
with others in the different parts of the
world, and that their respective durations
vary.

Understand that some past civilizations
in different parts of the world have some
important similarities.

Can identify and make links between
significant characteristics of a
period/civilization studied and others
studied previously.

Can give simple explanations with simple
examples of why change happened
during particular events/periods.
Understands that there are usually a
combination of reasons for a change.
Understands that changes do not impact

everyone in the same way or at the same

time.

Can explain consequences in term sof
immediate and longer term effects and/or
that people were affected differently.

Can link causes or explain that one
cause might be linked to another making
an event much more likely to happen.

Hampshire
Planning-
Skills we need
to be

demonstrating.

Built upon in
eachyear
group.

By the end of year 5

Can use criteria to make
judgements as to the significance
of events, people or developments
within a particular histoncal
narrative.

Understands that different
accounts of the past emerge for
various reasons- different people
might give a different emphasis.
Uinderstands that some
interpretations are more reliable
than others.

Can explain with examples why a
source might be unreliable.

Can construct simple reasoned
arguments about aspects of
events, periods and civilizations
studied.



Historical understanding and skills for primary history

Chronological understanding — building historical vocabulary and

an understanding of the order in which periods and events occurred. | The combination of these
builds children’s ‘mental

Recognising and differentiating between the characteristic features | Map’ of the past.

of different penods in the past.

Change and continuity — building an understanding of how and why change occurred over and
between penods of the past, whilst other things remained the same, and that changes were not
necessarily universal nor did they occur at a consistent rate.

Cause and consequence — recognising why events and changes occurred and what happened
as a result; understanding that change is often the result of a range of factors and that
conseguences may affect people differently, or not at all, depending on a range of other factors.

Significance — assessing the impact of events and individuals over time since they happened/
Ived, by examining how widespread, wide ranging and lasting their impact was.

Interpretations — developing an understanding that all history i1s to some extent a construct, the
reliability of which depends on the type and range of evidence available about a person, penod or
civilization and the aims or view of those that developed the construct; learning to cntically
examine representations of the past.

Enquiry — leaming how to use histoncal skills in increasingly sophisticated ways; developing the
ability to ask perceptive questions, think crtically, weigh evidence, sift arguments, make
judgements and to communicate the findings of histoncal studies.

History
Skills

For all year
groups.
Covered
across the
year group
In topics,
with varying
degrees of
depth. Next
slides give
suggestions
to activities.



Key Stage 2

At Key Stage 2 developing children’s chronclogical understanding is about developing
the secure chronological understanding the National Curmiculum talks about. This
means developing a secure understanding of early British history and knowing where
the world units they must study sit in relation to Batish hestory and each other, as well
as at least one study which extends beyond 1066 (possibly two if your local study is
post 1066).

* Begin every new study by locating the penod or
civilization on a timeline and refernng backwards /

forwards to other children may have already studied. if m
you are embarking on a world study, make sure you look = -

at what events were happening in Britain ataround the

same time as well as in other world civilzations and use

a world map or globe alongside your timeline to place the civilization in context
geographically as well as histoncally. It is important chidren begin to
recogmse the durations of and ntervals between the penods and avilizations
they study and where some may overlap, so discuss this 100 whenever you

* Continue to grow and use the contents of class/year group Timeboxes by adding
images relating to Key Stage 2 units as and when different year groups study them
z\dmtheseneom\chonwnhatm e.g. to informally to
gauge how well children’s grasp of the chronology of early Brtain

IS growing - can they link images from their Stone, Bronze and
Iron Age or Roman studies o the correct part of a timekne. You -
might even get children to pick what image or images best

represent the person, event, penod or civilizabion they have ‘

studied 1o add to their imebox. Regular use of the box both in
relation to historical studies and informally, at other times, will help children to
slowly build a picture of the past. By Year 6 the box should contain mages relating
10 studies from Year 1 or Year 3 nght up to Year 6 as well as some that are outside
the scope of their studies.

* Continue to develop chidren's chronological vocabulary, perhaps by prowding a
word bank of useful words and phrases to do with the ordering and passing of time,
e.g. meanwhile, at the same time, while this was happening, first, finally, later etc.

* Asthe current Key Stage 2 does not cover much Batish history beyond 1065 make
sure you include some images from kater penods in the timebox and/or on your
timeline, e.g. part of the Bayeux Tapestry, Magna Carta, a Norman castle, Red and
white roses for Wars of the Roses, famous monarchs (not just Tudor ones and
queen Victoria), Mary Rose (sinking and raising), cavabers and roundheads,
Peterloo massacre, Battle of Waterioo, WW 1, Battie of Britamn etc. as well as
images representing important scientific and technological discovenes and events
in world history, e.g. Persian empire, Byzantine empire, European Renaissance,
discovery of Amencas/Australia, slaverylend of stavery, Amencan War of
Independence, French Revolution, etc

Promoting Chronological
Understanding

Developing Historical Skills an
Promoting Historical Understa
in Primary History

|

= There might be instances where children create or annotate timelines, for example
for your local study or for the unit designed to extend children’s knowledge beyond
1066. As always it is important to use the timelines to explore important questions
about what they show, e.g. Are there any important events that lead to big
changes? Is life constantly improving or are there periods when life is getting worse
(wars/disease efc)? Is life getting better/worse for all?

* Use human timelines (children holding representative cards line up to create the
timeline) to demonstrate:
o the overlap/interval between civilizations.
o similanties/differences between what was happening in Britain at any given
time and what was happening in another part of the world e.g. in Egypt,
Greece, Mayan lands or within the early Islamic civilization, Shang China,
Indus Valley etc.



Key Stage 2

Annotating period scenes using the with and without knowledge
strategy can be a good way to release any prior knowledge of a

period and to assess knowledge gained during a study. Scenes of o
Neolithic life or Iron Age life could work well for this. However, be el
careful that the image you choose is not perpetuating stereotypes

of the peniod concemed. You could even insert an anachronistic

item into the scene and wam them that you expect everyone to

find it, just to make sure they really study the image carefully!

Giving each child themed history placemats which feature lots of images relating
to the peniod or civilization concerned, a word bank (period specific words)
and possibly a timeline can help develop pupil's awareness of
charactenstic features of the different penods or civilizations they study at
Key Stage 2. If they are laminated, they would probably last for a year or
two before needing to be replaced.

It is worth developing basic penod specific word banks or glossaries for each

history unit children study. These might initially be on a history themed placement,

but children could add new words and definitions to these as their topics progress

and they make new discoveries. Researching the definitions will develop children’s
knowledge of the period and the glossary will also aid spelling, which is good, as

some historical/ archaeological terms can be quite tricky.

Using under the cloth or what's the link as hooks into a new study will '@
both help you assess children’s prior knowledge of the topic and furnish

upon which to build more knowledge. f.‘t ‘

pupils have to select artefacts that best represent the period or civilization
they have been studying will force children to consider not only the
civilization's charactenstics and achievements but also think which of
them are the most significant.

Using the curator's dilemma strategy towards the end of a study, where %
3 1 .
ﬁ\lf |

Building an Understanding of
Characteristic Features of
Periods from the Past

Developing Historical Skills and
Promoting Historical Understandi
Primary History

= The Dear producer strategy can also be used for pupils to demonstrate their

.,

leaming by producing a storyboard or simdar to send to a Producer at the 22y,

BBC to advise him how to create or improve a TV programme about the

historical period/ civilization they are studying. In doing this children will be

showing they understand the significant charactenstics and achievements of

the penod or civilization and explaining their importance.

Try put yourselves in their shoes when studying stone age cultures
(Britain/Maya) or bronze age cultures (Britain/ Shang dynasty/ Indus ‘,,.--lw.,
Valley! Ancient Egypt/ Ancient Sumer). There is a nisk that children ¢ b
may consider peoples from these very ancient penods as uncivilized “"E-“‘ >*
of less intelligent than people today because of the clothes they >
wore, the homes they built and the tools and weapons they had. Children need to
understand the clothes they wore, homes they built and tools and weapons they

used are what the materials and technology that were available at the time allowed
them to make.

Would | lie to you could also be used to dispel the myth of ancient people
being uncivilized by focusing on carefully selected artefacts/images of
artefacts like polished stone hand axes and beautifully polished and shaped
jet buttons from the Bronze Age. These attest to the amazing things that
could be achieved using only the simplest stone or metal tools and the enormous
skill of their makers. Simdarly, major features such as Stonehenge and the dozens
of other features in its surrounding landscape, Sumenan and Indus Valley cities,
and Egyptian pyramids and temples are such amazing achievements that it is hard
to comprehend they were built so long ago using the simplest hand tools and
manpower.




Key Stage 2

In key stage 2 children should explore change and continuity across and between the
periods and civilizations they study and begin to understand that changes may not
have impacted everyone in the same way. Similarly the impact of changes may only
have spread slowly across different countries or areas, perhaps not impacting at all in
the furthest reaches of a avilization.

= AtKey Stage 2 rope or hula hoop "Venn diagrams’ are ideal for exploring change
and continuity in multiple contexts within or across penods. Hence this would be
ideal to look at Changes in Bntain from the Stone Age to the iron Age (National
Cumiculum 2013). Many of the changes between these penods were due to

technological and agricultural developments which could be
explored by asking pupils to place mages/artefacts/some written
sources into the rings. Do other pupils agree with all the
placements? Did people only use stone/bone/antler tools in the
Stone Age? Complications, such as similar tools or weapons
being made of stone, bronze or iron, will need debating - is it change or continuity?
This will lead into later work looking at the impact of metals: How did Iife improve
once people were able fo smelt metals for the first time (copper/bronze)? What
further improvements came with the knowledge to make iron?

= Much of the Key Stage 2 cumnculum lends itself to considering the long term
impact, or legacy, of vanious civikzations or peoples. So what did the Egyptians,
Greeks, Romans, Saxons, Vikings, early Islamic civilization ever do for us? The
History Cumiculum Centre’s Greek loan collections feature this idea quite strongly,
indeed some items in the collection are not in fact old objects but are
modem maniestations of ancient Greek ideas. Similarly Picture
Pelmanism using pairs of images where one is from the present and its
pair is from a penod in the past offers an engaging way to ilustrate that s —
often things we think of as modern, can in fact be traced back in time -
sometimes a very long way back in time! Surprising pairs kike this concrete
lorry and the concrete dome of the Pantheon in Rome add even more engagement
to the mix and are likely to make the ideas memorable.

* Insome cases changes that happened may not have lasted once circumstances
changed again. For example, during the Roman period in Britain a lot of things
changed but not all of them continued after Roman control of Britain ended. Pupils
may struggle to find enough information about this in any books or websites they
are likely to use, so you may have to research and collate the information and
make bespoke resources that enable pupils to explore these ideas. For the Roman
unit the History Cumculum Centre's Roman Impact on Bntain enquiry pack
includes a card sorting activity that explores just this.

Introduction

This publication details practical classroom activities that are designed to develop children’s
ability to successfully use historical skills (second order concepts) and to promote the
development of children’s ‘mental map’ of the past (rather than their specific knowledge of
particular periods, events or clvilizations). However, we do not advocate teaching historical skilis
discretely, rather we recommend developing children’s historical skills within their historical
studies. To achieve this you need to plan which skilis best fit in the history topics or units children
study across a key stage. Once you have planned which skills will be the focus of any particular
study or enquiry, you can then plan in some activities selected from the relative section in this
publication to support the development of that skill. This will ensure that you have a really strong
chance of enhancing chlidren’s ability to successfully use that focus skill.

Promoting an Understanding
of Change and Continuity

Developing Historical Skills and
Promoting Historical Understandin
Primary History

However, there can be long term consequences that may only be apparent
centuries later. For example, the quest for knowledge that drove people in the early
Islamic civilzation led to classical leaming from the Roman, Greek and Egyptian
civilzations being preserved in Arabic books. Later, dunng the Renaissance, these
were translated back into Latin. Without this happening works we still have of
Anstotle, Plato etc. could have been completely lost to us today. This is *
explored in our Roman Impact on Britain enquiry pack via an activity ’k *t
called Across the Ages. N
Similarly many of the new foodstuffs the Romans introduced to Britain for their own
use became part of the British diet, which improved the health of the local
population and has continued to do so over the centuries since. Recently, modem
DNA testing has shown that some Britons whose families have been in Britain for
centuries and may consider themselves as entirely ‘British” have the genes of
people who came from other parts of the Roman Empire, including north Africa and
parts of Asia. This has only been discovered in recent years now that we have the
knowledge and technology to look at genes in living people and, more recently, in
ancient DNA (aDNA) from people that may have been dead for centuries.



Key Stage 2

By key stage 2 pupils will be looking at ranges of causes and consequences
for past changes and events and grouping and possibly prioritising them. For
causes push me, pull me is aimed at helping pupils see that even within a
range of factors that led people in the past to take some important action
€.g. going to war, moving from their homelands, there would be push factors
and pulf factors. For example, just as there are many reasons people move from
place to place today, there were many reasons why the different peoples who
came to Britain in the past came here, not all of them for what Britain offered (pull
factors) but also because of difficulties they might be trying to escape in their
homelands (push factors). You might use a range of images or objects to give
clues as to what the different push and pull factors might have been in any
particular context.

The strategy conscience alley, where pupils go into role as confidants or advisors
to someone who is about to undertake a risky endeavour, works well to make
children consider what might have been gained versus what nisks the action

might entail. This might link to the Romans, Saxon or Vikings planning to come

to Britain or Iceni tnbesmen advising Boudicca what to do after the Romans
seized their land. Some children are tasked with coming up with as many
arguments for the action as they can, whilst others have to think of as many

against the action as they can. These will be used to persuade/ dissuade the
person who is about to embark on the risky endeavour to go head or abandon their
plan.

The talking heads strategy would work well towards the end of a Key Stage 2
enquiry where children have gained plenty of insight into events where ‘TW
two peoples came into conflict for example, the Romans v Britons or v
Saxons v Vikings. Inititally task some groups with pooling ideas about
Roman/ Saxon/ Viking reasons for coming to, or settling in Britian, whilst
other groups pool ideas about the impact new arrivals had on the
existing population at the time. When all ideas are exhausted, set up the talking
heads activity where pairs, with each in role as someone from different sides of the
conflict take turns to offer insights from their designated perspective. As each child
explains why they did something as a Briton/ Roman/ Saxon/ Viking, their partner
then explains what impact (consequence) the other’s actions had upon them.
Pupils could use prepared prompt cards in case they dry up. Afterwards, in a round
up you can collect all the children's ideas about the causes and consequences
linked to your study.

Promoting an Understanding
of Cause and Consequence

Developing Historical Skills and
Promoting Historical Understandin
Primary History




Promoting an Understanding

Promoting an Understanding of Historical of Historical Significance

Significance

Children need to understand that historical significance is different from fame. During Developing Historical Skills and
their primary years they should also begin to look at ways of assessing or measuring Promoting Historical Understandin
significance. Initially this may just be by ranking a person or civilizations achievements, Primary History

but they should move on to assessing significance against criteria to identify how
widespread (geographically and socially) and lasting a person’s society’s or event's
impact has been. Generally, children will easily recognise improvement as important but )
may struggle to see that things that made life worse can be significant too. Bplorng significancs in history

Importantly, over ime children need understand that the perceived significance of a [ Resenane
past event, person or society may change over time and/or might be considered
differently by other societies or people.

Key Stage 2

= Strategies like on balance..., or what's hot and what's not will also be of
use at Key Stage 2. However, hall of fame where children have to
develop presentations for particular people, or innovations to be included
in the Hall of Fame, is probably better as children are using their research
to build arguments for and against different aspects of the period or civilization they
are studying and then debating which has the best case for being voted in (i.e. is
the most significant).

= Later in Key Stage 2 strategies such as top trumps and stamp collection that m
require children to rank the significance of different aspects of, e.g. a
civilization's legacy, may be more appropnate as children have to justify both

their choices and how they ranked them against each other. oy
= In order to compare perceived significance at different times, from different — :j *:??E}:j;:”; —
perspectives or places children could use a significance pentagon (opposite) — % b pomed on i fingle Weet —

which was adapted by Kerry Somers of Hampshire's primary history steering group
from a geography resource.

o, s e Py oy, of Wil obeoad s mampsters L premany besiony Teenng grop



Key Stage 2

Regularly pursuing activities where children have to identify similanties and
differences between sources relating to a penod or civilization will help them
develop an understanding that different sources can include (or exclude) different
information or focus on particular aspects of a penod, and that therefore they are
interpretations.

Contemporary accounts of major past events (made at the time) may be very
different from interpretative accounts made long after the events concemed. For
example, the surviving contemporary sources describing the amival of the Romans,
Saxons or Vikings in Britain were mainly made by those who could write. So the
Romans themselves wrote about their arrival in Britain and their reception by
different British tnbes, but there are no contemporary accounts from British tribes.
The most contemporary source we have about the arrival in Bntain of the Anglo-
Saxons 1s from a Christian Romano-Brtish monk who was not happy with the
amval of people he saw as heathens. Finally, accounts relating to early Viking
raids were made by the monks working in the rich monastenes they raided and
understandably are the source of the long-standing impression of Vikings as
vicious, destructive thugs. By comparing such accounts with later interpretative
accounts children can begin to develop an understanding of how and why
interpretations can change and develop over time.

Try the quick strategy text book trawl when studying ancient civilzations, do

all the information books you are using include information about the same
aspects of the civilization? If not, which aspects do they all cover, and which
aspects are only covered in one or two books? Can chidren think why there

might be differences? Possibly space restraints, the book's focus, or maybe

some aspects were considered to be more interesting than others.
Representatons are another aspect of interpretation. Ensuning children expenence
a wide range of historical sources, including artefacts, site and museum visits, as
well as images and written sources will develop children’s understanding that past
events, people and penods can be represented in different ways.

Get different groups within classes to select what they deem to be important
information, images or artefacts for a class museum or display about the civilization
or penod they are studying. Just as with text book traw there are likely to be
differences between what each group selects to display - discuss this with children
making clear that in effect each group has developed a slightly different

interpretation of the civilization or period, and this is in effect what every book,
website, TV programme, and real museum does 100. They have to select what
items they include, which will be driven by who their audience is (children/ aduits/
teenagers etc), what their purpose is (to entertain/ educate /persuade etc), what
can they actually get or afford, what they have room for and their own interests.

Promoting an Understanding
of Historical Interpretation

Developing Historical Skills and
Promoting Historical Understandin

Primary History

Promoting an Understanding of Historical
Interpretation

Any source created after the people, events, penods, crvilzabons, it depicts of
represents 1s an interpretation or representation of the past. Pamntings, websites,
books and other writings, TV programmes, statues and monuments, museums elc. are
can be interpretive if, for example, they are staged
of cropped, umummmmmmuwnm“mw
help budd this understanding. Over their school career pupils need to develop an
understanding that all history s to some extent a construct, the reliabality of which
depends on the ams or view of those that developed the construct andior the type
and range of evidence available about a person, penod or cralzation,

* The beat the textbook strategy can be used to help children understand the
influence intended audience or purpose can have on interpretations of history.

First find a factually correct

from one of the books you are using to

support your study. Then task different groups to amend the paragraph to suit
a different audience or purpose e.g. to make it more interesting for children
who are younger than themselves, or to make it sound more exciting, or to

make it sound morefless important. The resulting paragraphs, all about the same

thing should all be different and show that the purpose and audience for which

anything is being written, will change what is written.

We tend to view museums as custodians of the past where we can expenence a

true representation of the past. However, by year 6 you might ask chiidren to

consider how far that can be true when they:

1. only display a limited number of objects or pictures relating to any penod or
cvilization due to space, cost and availability factors;

2. depend on people visiting the museum to help fund them so have to make the
displays interesting in some way to draw people in. Hence they mainly display
their most iconic objects which probably means they were owned by the elite,
not ordinary people, so are unrepresentative of the whole population. Also
usually only the most robust objects survive, again these were probably owned
by the elite,

This means even museum displays are interpretations of the past.



At Key Stage 2

might be considered more/most reliable or useful and why. You should also
be using the terms ‘contemporary’, 1o descnbe scurces from the sme and
“interpretive’ 1o describe any sources created after the events or penod concemed.

* Help chidren to develop their questioning skills by playing five minute games.
of twenty questions. Here you explan you are thinking about something but 2“%’
children have to find out what it i by asking you questons, BUT they only ¥ e
have 20 questions in which to find the answer before you tell them what it is, -
AND you will only answer Yes, No or Invalid to any question. &
As each quesbon is asked use five-bar gates (i) to log them. Pupis soon
leamn that not questions carefully will waste questions. They also leam
they have to pay attention to what is being saxd 5o they do not repeat questions
(and get a repeated answer) for no gan. With plenty of practice pupils become
more strategic in their questioning as they begin to understand the type of
questions that will narrow down the field 1o home in on the comrect answer within
the 20 questions.

* Chidren should be encouraged 1o properly nterrogate picture sources through
activibes ke annotating pictures, and withiwithout knowledge which are
descnbed in the Glossary of Techniques and Strategees document. To stretch

chidren however, layers of meaning (aka identfy, deduce, infer) is a good option.
This from

- a —

that go e
dmmmsmwk g

example of the Neolithic settlement on
Skaa&uoroflnMaymdyChd‘mltzanNYm

pllly
* The strategy from where | sit where children describe what they can see from a
grven point within an image, would work well 10 help pupds to understand that even
important historical events would not necessarilly have a clear
around them. For example, within the
iconic Cowdray Engraving of the Mary Rose sinking that is featured in the Mary
Portsmouth, how many people would be aware the ship (circled)
has all but sunk and just part of a mast is above water?

Not everyone certainly, as many are watching the French fleet offshore and may
have missed events in the harbour. Similarly, for events such as the Great Fire of
London, or the Battle of Hastings, even thase involved may only have witnessed a
tiny fraction of the action ~ a case of cannol see the wood for the frees perhaps?

Developing Good Enquiry Skills

Historical enquiry encompasses the abllity to interrogate historical sources in
increasingly sophisticated ways and to construct informed responses that involve
thoughtful selection and organisation of relevant historical information, (National
Curriculum for history 2013). Ensuring colleagues use the word ‘'source’ in their
teaching and utilise as wide a range of historical sources as possible within the various
historical topics children undertake, will greatly enhance their enquiry skills.

Developing Good
Enquiry Skills

Developing Historical Skills and
Promoting Historical Understandin
in Primary History

* Chidren need o regularly participate in activibes that ask them to extract particular
information from histoncal sources such as maps, dianes
newspapers and paintings or other images. Provenuomwaogyvbch P
could be used, it voives chidren checking the stalements you have (PRQOF
gven them aganst a range of diferent sources to find the source(s) that
prove of disprove the statements.

*  When chikiron are working with a range of sources of inf »
(artefacts, images, books, vetted websites elc ) trying 1o find mformaton
about the attributes or achievements of the pencd or avilization, gring
Maﬂeawldtohllmwﬂmﬂhbhmbww

the more SUcc

*  The dear producer/ editor Mmuwbmmm
analyse film or TV excerpts, webssdes and books. Does the fimv/TV dip,
websde or book offer an accurate mterpretation of the cvilization or penod
mnmmmammmmuam

»

fll, ey,

h d? If children were prody leditors how would they improve the
ﬂnﬂVdpMueofbod(‘l
*  Encourage chidren fo try to borate what witten sources say, by usang other
Corrob need nily be written sources, for

wood or bone artefacts such as fine bone chess sets and pwelery and traded
widely. Later, mmmwmonwmundwgwaambdumdmd
the Vilangs. The reason for this is to do with the pr of the

mmMmmmmmmmnmmm

assessing thex explots

Mmbmmdommmm!dmmwng
~ Dvd this apply to everyone? Was it the same for the poor or just for the nch? For
example, in relation o the Shang Dynasty in China, most evidence comes from just
one bunal tomb, that of Lady Fu Hao. Hence it is difficult to draw conclusions about
what e for ordnary people ving in Shang dynasty China was like, but some
condusions might be drawn about ife for the elite



Year Group Year 3 Yeard Year 5 Year 6
Unit/Period Stone Age to Roman impact | Anglo-Saxon Anglo- Saxon Local history Civilisations Ancient British study Non-Eurg
Iron Age on Britain settlement Viking Conflict | study Ancient Egypt | Greece WW 182 study
Chronclogy WALT: identify the WALT: ldentify | WALT: establish
Prehistonc Pericd ancient the chronclogical
and the durations civilisations and | comtet of the
of time within it. |_Ancient Greeis
Characteristic WALT: ldantily
ancient
fleatures civilisationds and
their legacies
Continuity and WALT: recognise
change haw religlous
beliefs changed
freen the Stars Age
Cause and - O
consequence
=== update
ifica
significance the
of 32008 Age man spreading Greek
EUMPMInCATICn e
msking ks 19
warkd
Historical WALT: use WALT: recognise
interpretation
Historical enquiry | WALT: snguire-
How and why did
prehistoric peaple
bulld megalithic
structures?

Light use of skill

Whole
school
skills
map

Hampshire say:

Not all skills
covered in all
topics.

Each skill/process
should be visited
at least twice in a
key stage and at
higher level in the
later visit.

Light use of skill/
overt practice/
strong emphasis
on skill.



Knowledge

Lesson content needs to build upon two different types of knowledge. In each
journey, the use of these two has been highlighted where possible and thought
should be given to content and questioning within the lesson.

Disciplinary knowledge - demonstrate knowledge and use of historian skills

Substantive knowledge - the ‘substance’ of the learning, the knowledge of the
past, content including people, ewvents, ideas.

Sources of evidence

Commonly, we use the terms primary and secondary evidence to refer to sources

used in history.

These terms need revisiting in each year group with a growing focus on what
these sources of evidence can tell us. This will form part of a child’s disciplinary
knowledge and is an area that needs to demonstrate progression as they mowve
through from LKS2 to UKS2.

On the next slide are the types of questions we can use to ask questions and |
have highlighted particular questions that | think need using dependent on year
group to demonstrate progression.

Primary, Secondary and Tertiary Sources

What is a Primary Source?

A primary source is an original first-hand account of an event,
topic or historical peried in time. Anything that contains
original information on a specific event, topic or period in
time is considered a primary source. They are produced at the
time of the specific event by a person who has experienced it
Primary sources can also be made after an event has occurred
in the form of personal memoirs or oral histories
Examples of Primary Sources:
letters, diaries and journals (personal thoughts)
original photographs
*  newspaper reports
speeches, autobiographies and memoirs
plays, paintings and songs
research data and surveys

What is a Secondary Source?

A secondary source is a second-hand account that interprets
or critiques primary sources. They often analyse and draw
conclusions from events that are discussed or featured in
primary sources.

Examples of Secondary Sources:
*  textbooks
+ essays and reviews

= commentaries

What is a Tertiary Source?

A tertiary source provides an overview or summary of a topic
They may contain both primary and secondary sources. The
information found in tertiary sources are factual, and does
not include any analysis or critiques

Examples of Tertiary Sources:
+ databases

+ bibliographies

« directories and textbooks

+ almanacs



Why use sources? K€Y points
INrOduCing Childenn 10 1OUICES, EVEN 31 A Wy young
290, 5 an important pant of understanding the
dacpinary nature of hatory. One of the key e

we reed 10 get pupds 10 undenstand & that hatory &
Dated on sources, which ane uied as evidence. They
M50 reed 10 understand That SOuNtes Come in Many
forms

Whike teachers know they should use sources,
practce o vaned and destuisions with pupils wggest
that many find work with some sources boong and
mechanistic. Pupids are ransly INerestod in sources
for thewr own sake, Although seevs] A very old source
or artefact in its cnginal state should be something
M pupds exponence, Nor should 1acherns 00 smple
ETENOISON N SOUNCES 35 & Way Of argeowng hatoncal
competence. Things reed %0 be done with these
Ources

There ace several witys of LUNG sOurCes m 4 vald and
stmulating way

10 dustrate - athough the $hould not be overdone
* 10 develop the mmagnaton
10 clanfy old GuEstons and pane New Ones

10 help develop histoncal knowledge and
understandng

20 help corvey a sende of penod

10 U@ a5 endence to make inferences and
Interpretations

What are the key ideas we want
primary-age pupils to have?
Sources are traces left behind by peopie in the past

Not everything has been left behind 10 there are Qaps
1 our knowiedoe The traces come o detferent fomm
some of & writhen, some a5 artefacts, ek

Some histoncal ssues have many souwces, with others
hanang hardly aery FOr 40me 10aCs thene ane 200 macry
sources for us 10 handie

Often it &5 chance that Causes SOUNCes 10 Survive,
Ahough those in authonty %end 10 have produced
mofe Sources

N 5 N0t At that there ane Qs ~ SOMe SOUNCEs 2
unrelable s evdence about what happened, perhaps
because they are inaccurate, mcomplete or propudiced
B means they always need handing cacefully

hatonanAnvestiGator who hurms 3 wource INto evidence
for a partculsr guestion. The source comes from the
P wheteas the evidence Comes from the present
The good hetonan/rvestigator can sk very many
QuEShons about sources

AMhough thire aee probiems with all SOuUrCEs, SOme are

more runtworthy than othert. 10 wee how trustworthy

a2 50urce mught Do, We need 10 ak queshons, such s

ROut the author of the source, how the Source was
f‘ i

Rebable and uvetul are Ot the same a5 Lar 35 OUNCES
e concerned. A source can be unrelable bt can stll
be useful for answering some hatoncal Queitions.

Evdence used Dy hatonans sOmetemes Comes

from one sousce bt wiually it comes from several
Sometimes sources 1or 2 10pC may say dfferent things
a0 gree dferent IMEeetuons. HaIonansmvwestigators
have 10 work 0ut what is most lcedy 10 be the most
reasix

There & a dfference between the source and evdence
The source & not automatically evidence It & the

Much can be ex1racted from sources and used a5
endence for ssurs that the ongnal author rever
tended

1 5 possbie, sometimes probable, that diferent
peopie will read diferent things ino the same source
maybe Lsing it as evdence for different ponts of vew

What are some of the problems

with using sources in

primary classroom?

o Many sources, especially written ones, ace difficult
20 understand in thew onginal form, ¢.g. Cue t0
RDNGuage Or ther S1ate of presenvation

o Too much editing and umplfication, however,
can produce destorton and peevent pupds bong
nwolvd i the central histoncal Wask of selecting
and merpeeting material

o Pupds can become bored by over-frequent use of
SOUrce matenal

* o0 many Queshions about Sources a0 either low
evel (0.Q. senple compeehenon o mechanstc)
Of are contrved questions about rehability and
uwfuinett

o SOurces a0 better understood by pupds when
they understand the context in which they were
produced 3nd have 2 9ood awararess of the ey
features of the period

Yr5

Yré

These can
include
questions
about:

inferences
about author/
compiler and
what type of

person they
may have
been

sorting
sources into
types

typicality of
the source

I 30me ways the Dest questons are genuine hestoncal

What types of question can we ask primary
pupils about sources?

(how a what it can inferences
document tell us that can be
or artefact is drawn from
constructed the source
(553 : ( :

similarities what the evaluating criteria we
and source can the source could use to
differences be used as - opinion, determine
between evidence for - | fact, fiction, a source’s
sources advantages andjl judgement, refiability and

disadvantages, | contradictions,| | usefulness

significance exaggeration,

for a particular J inaccuracy

enqui

L £ 7 \
usefulness for | ( distortion, interpreting what may
an enquiry or | | unreliability the have been
to substantiate information in | | the intended
a conclusion, the source message or
compared with purpose
other sources
—_—/

which sources) [what the key what a questions
to use when information is || source might || we could ask
producing in a source for || look like if about the
their own a particular it presented source
accounts question a particular

siant on
something

N——/

enguaty 1asks, which avoud questions becoming

contrived or mechanstic. Clearly not all would be sutable for primary pupds of all ages, and teachers reed
10 be selectve. Primacy pupds thould develop thew abdty 10 Iocate, Nterpret and Lse SOLRCes 0 answer 3
speciic hestoncal queston
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Ancient Egypt

Draw attention to how Ancient Egypt is a part of the prehistoric period of history and running alongside the Stone Age to Iron Age in Britain.
Consider the similarities and differences between the way of life in Egypt and the way of life in prehistoric Britain studied in year 3.
Ancient Greece

Highlight again what was happening elsewhere in the world at the same time, periods of history already covered in year 3 and year 5.
Pose the question - Do you think they were aware of what was happening elsewhere in the world?



Year 5 Learning Journey:
Achievements of the earliest civilisations -
Ancient Egypt

Enquiry: Would the Ancient Egyptians have achieved
so much without the Nile?

WALT:use our enquiry skills -
Would the Ancient Egyptians have achieved so

much without the Nile?

WALT:understand the process and beliefs behind
mummification making links to today’s world

WALT:research the achievements of Ancient
Egyptians and their impact on today’s world

Key skills: Key Vocabulary:
WALT:use artefacts and sources of evidence Chronology Ancient Egypt/Egyptians
to understand Ancient Egyptian life W Historical enquiry Civilizations
e A M Historical significance ~ Legacy
| S Historical interpretation EMPpire
o | e Architecture
: ! ’ & AR Social
WALT: identify ancient T nﬁ"g e Religious
civilisations and their —_— — Technological
: The Hykios 15391 286 - Algnader the Cultural
legacies Tt of thy Afterlife

Sources of evidence
Time period/era
Chronology/chronological
Century




Year 5 Learning Journey:
Achievements of the earliest civilisations - WALT:use our enquiry skills -

Ancient Egypt Would the Ancient Egyptians have achieved
Enquiry: Would the Ancient Egyptians have . .
achieved so much without the Nile? so much without the Nile?

WALT:understand the process and beliefs behind
mummification making links to today’'s world

WALT:research the achievements of
Ancient Egyptians and their impact on

today’s world

S Key Vocabulary:
WALT:use artefacts and sources of evidence s== . Ancient Egypt/Egyptians
to understand Ancient Egyptian life g s ,}5, - Civilizations
Q'*% S Legacy
< o Empire
rde Xl e Architecture
WALT: identify ancient Social
civilisations and their Religious -
Chronology

Afterlife

Sources of evidence
Time period/era
Chronology/chronological
Century

Historical enquiry
Historical significance
Historical interpretation




Retrieval:

Key Questions:

Year 5 Learning Journey:
Ancient Egypt

S0 much without the Nile?

Achievements of the earliest civilisations -

Enquiry: Would the Ancient Egyptians have achieved

WALT:understand the process and beliefs behind
mummification making links to today’s world

WALT:research the achievements of Ancient
Egyptians and their impact on today’s world

WALT:use our enquiry skills -
Would the Ancient Egyptians have achieved so

much without the Nile?

2 Key skills: Key Vocabulary:
WALT:use artefacts and sources of evidence Chronology Ancient Egypt/Egyptians
to understand Ancient Egyptian life — Historical enquiry Civilizations
e A 8. Historical significance  Legacy
A o Historical interpretation Empire
AT < Architecture
. . . q} b Social
WALT: identify ancient gl é‘t/ e Religious
civilisations and their . Technological
5 ! Cultural
legacies K Tone ol e Afterlife
|} |} |} Sources of evidence
1 1 | Time periodl/era
1016 - oo . . ool Chronology/chronological
y e A . Century

1) What were the Egyptians biggest
achievements?

built?

3) Why was the Nile so important to the
Egyptain civilazation?




Enquiry: Would the Ancient Egyptians have achieved so much without the Nile?

WALT:identify ancient civilisations and theirlegacies
(Skills - chronology, historical significance, characteristic features)
Substantive knowledge - knowledge of the past, contentincluding people, events,ideas.
Ancient Sumer/ Indus valley/Shang Dynasty of China/Ancient Egypt  https://www.history-rocks.com/early-civilisations (ppt and resources - recommend!)
Timeline lessonidentifying the different civilisations , discuss similarities and differences - links to previous civilisations studied in other year groups.Show atimeline and ask w hat they
notice about some of the periods that they’ve studied so far. They should look at the fact that some of them overlap and have happened at the same time, justin different places
around the w orld. Ask how they were similar/different to each other.
Research the achievements of each civilisation and annotate a timeline w ith the achievements.
Stone Age (3000BC - 2500BC) Yr3
Bronze Age (2500BC- 800BC()
Iron Age (800BC - 43AD)
Roman Britain (43AD - 410AD)
Ancient Egypt (3100BC- 550BC)
Indus Valley (2600BC - 1300BC)
Shang Dynasty (1600BC- 1046BC)
Ancient Sumer (3500BC - 2000BC)

WALT:use artefacts and sources of evidenceto understand Ancient Egyptian life

(Skills - historical enquiry, historical interpretation)
Disciplinary knowledge - demonstrate knowledge and use of historian skills
Ob]ECtS if possible, photos Discuss types of source/ewdence and thelr rellablllty -

(Skills - historical enquiry, historical interpretation)
Substantive knowledge - knowledge of the past, contentincluding people, events, ideas.

https://www.voutube.com/ watch?v=W-TrlJKpOuA _Ancient Egypt achievements clip

Highlight that the Egyptians had lots achievements w hich made them an important civilisation-buildings, paper, maths, calendar, w riting, medicine, language, agriculture/farming,
mummification to preserve the dead (focus in later lesson) pyramids

Explain w hy each of these is important and ask how these things are relevant today? Can you see evidence of these things in OUR w orld now? Do they still use these things in Egypt
now ?

(Skills - historical significance)

Substantive knowledge - knowledge of the past, contentincluding people, events,ideas.

Discuss ‘polytheistic’ nature of the Egyptians and that they had some interesting beliefs. Who else like? Romans in year 3 Anglo Saxons in year 4. Discuss idea of afterlife and its
|mportance to Egyptlans Look at mummification.

(Skills - historical enquiry, historical interpretation,historical significance)
Substantive knowledge - knowledge of the past, contentincluding people, events, ideas.
Disciplinary knowledge - demonstrate knowledge and use of historian skills
Using enquiry skills from journey, answ erthe question. Think about its function and w hether or not it w as central to the civilisation.


https://www.history-rocks.com/early-civilisations
https://www.youtube.com/watch?v=W-TrlJKpOuA
https://www.youtube.com/watch?v=W-TrlJKpOuA

Year 5 Learning Journey:

on the western world

Ancient Greeceits achievements and influence

Enquiry: Arethe Ancient Greek achievements overrated?

WALT:recognise the impact of the Ancient

Greeks on the western world

WALT:identify and evaluate major Greek achievements

WALT :explore the similarities and differences
between the Greek city states

WALT:identify the T (_:M
chronological context of the el
Ancient Greeks m

WALT:debate- Are the Ancient Greek
achievements overrated?

WALT :establish Alexander the Great’s role
in spreading Greek culture

Key skills:
Chronology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

Key Vocabulary -
Ancient Greece/Greeks
Civilizations

Legacy

Empire

Architecture

Social

Religious

Political

Technological

Cultural

Democracy

War/Peace

Sources of evidence
Time period/era
Chronology/chronological
Century




Year 5 Learning Journey:
Ancient Greece its achievements
and influence on the western world

WALT:recognise the impact of the Ancient
Greeks on the western world

WALT:identify and evaluate major Greek achievements

WALT:explore the similarities and differences
between the Greek city states

Key skills:
Chronology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

WALT:identify the
chronological context of the
Ancient Greeks

WALT:establish Alexander the Great's role
in spreading Greek culture

WALT:debate- Are the Ancient Greek
achievements overrated?

Key Vocabulary -

Ancient Greece/Greeks
Civilizations

Legacy

Empire

Architecture

Social

Religious

Political

Technological

Cultural

Democracy

War/Peace

Sources of evidence
Time period/era
Chronology/chronological
Century



Retrieval:

Key Questions:

1) What other civilisations existed at
the same time as The Greeks?

A A'\‘ Year 5 Learning Journey: WALT:debate- Are the Ancient Greek
g & B & “ Ancient Greece its achievements and influence achievements overrated?

= on the western world
> Enquiry: Are the Ancient Greek achievements overrated?

H : WALT:establish Alexander the Great's role
in spreading Greek culture

Key skills:
Chronology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

WALT:recognise the impact of the Ancient
Greeks on the western world

WALT:identify and evaluate major Greek achievements

Key Vocabulary -

Ancient Greece/Greeks
Civilizations

Legacy

Empire

Architecture

Social

Religious

Political

Technological

Cultural

WALT:explore the similarities and differences
between the Greek city states

WAL T:identify the
chronological context of the
Ancient Greeks

Sources of evidence

Time period/era

s ] Chronology/chronological
L & Century

2) Name and describe three major Greek | 3) How did Alexander the Greaktspread
achievements. Greek culture?




Enquiry: Are the Ancient Greek achievements overrated?

WALT:establish the chronological context of the Ancient Greeks

(Skills- chronology)

Disciplinary knowledge - demonstrate knowledge and use of historian skills

Substantive knowledge - knowl edge of the past, contentincluding people, events, ideas.

Revisittimeline. What else was happening in the world at the time? Make any links to previous areas of study.

WALT:explore the similarities and differences betweenthe Greek city states

(Skills- continuityand change, cause and consequence, historical significance and historical interpretation)
Substantive knowledge - knowl edge of the past, contentincluding people, events, ideas.

Key question - Were all of the Greeks the same or different? How and why? Athens/Sparta culture, sports, society

WALT:identify and evaluate major Greek achievements
(Skills - cause and consequence, historical significance and historical interpretation)

Substantive knowledge - knowl edge of the past, contentincluding people, events, ideas.
Key question - What did they achieve? Lots -Philosophy, maths, buildings, medicine,trading,coins,science,empire.Discuss anylinks they can make to the achievements of
Ancient Egypt and Romans from Yr3

WALT:x ni he im f the Ancient Greeks on the westernworl

(Skills - historical significance, historical interpretation, continuityand change, cause and consequence)

Substantive knowledge - knowl edge of the past, contentincluding people, events, ideas.

Disciplinary knowledge - demonstrate knowledge and use of historian skills

Linkto achievements in the previous lesson. Can they make further links to legacies from other civilizations studied in Yr3 and Yr4?

WALT:identify Alexander the Great’s role in spr in k cultur

(Skills- historical significance, historical interpretation,cause and consequence, continuityand change)

Substantive knowledge - knowledge of the past, contentincluding people, events, ideas.

How importantwas Alexander the Great's empire? Who else have you studied thatplayed a similarrole? - Alfred the Great defeating the Vikings Yr4
What was the impactof Alexander’'s empire? Whatwere the effects on people? - culture, language,way of life.How did he spread Greek culture?

Substantive knowledge - knowl edge of the past, contentincluding people, events, ideas.

Disciplinary knowledge - demonstrate knowledge and use of historian skills

Covering the enquiry question hold a debate (using a Greek skill) for the children to consider all the things the Greek achie ved and if they are overrated.
English lesson?
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Key stage 2

Pupils should continue to develop a chronologically secure knowledge and understanding
of British, local and world history, establishing clear narratives within and across the
periods they study. They should note connections, contrasts and trends over time and
develop the appropriate use of historical terms. They should regularly address and
sometimes devise historically valid questions about change, cause, similarity and
difference, and significance. They should construct informed responses that involve
thoughtful selection and organisation of relevant historical information. They should
understand how our knowledge of the past is constructed from a range of sources.

In planning to ensure the progression described above through teaching the British, local
and world history outlined below, teachers should combine overview and depth studies to
help pupils understand both the long arc of development and the complexity of specific
aspects of the content.

* a study of an aspect or theme in British history that extends pupils’ chronological
knowledge beyond 1066

Examples (non-statutory)

» anon-European society that provides contrasts with British history — one study chosen . the ch.anging power of monarchs using case studies such as John, Anne and
from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan Victoria
civilization ¢. AD 900; Benin (West Africa) ¢. AD 900-1300. = changes in an aspect of social history, such as crime and punishment from the
Anglo-Saxons to the present or leisure and entertainment in the 20" Century

» the legacy of Greek or Roman culture (art, architecture or literature) on later
periods in British history, including the present day

* a significant turning point in British history, for example, the first railways or the
Battle of Britain
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HOW CAN WE FIND OUT? HOW DO WE EVALUIATE THE EVIDENCE?

THINKING LIKE
A HISTORIAN

i e o e e el

WHAT MATTERS? WHY DOES IT MATTER?
HOW CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?
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A HISTORIAN

iS someone who...

A HISTORIAN

iS someone like you!



Skill

cviizations Mled

Continui n

- develop an understanding
that whie many aspects of ide
changed for paople over lie,

hange was not ity

By the end of year 6

Can accurately place
civilizations/periods studied, in
chronological order and may take
account of some overlap in duration
and intervals between them

Can contrast and make some
significant links between
civilizations/periods studied.

Can give reasoned explanations with
reference to significant examples of
some connections between ways of
life in the different civilizations and
periods studied.

Understands that changes in
different places and periods are
connected

Has an overview of the kinds of
things that impact on history and are
continuous through time and the
kinds of things impacting change
significantly.

Can explain causes and
consequences of quite complex
events, even though they might still
link some in a simple way.

Skill

Historical

- develop an understanding
that significance in historical
terms, implies that the impact
of an event, person’s actions or
change was widespread, wide
ranging or lasted for some
considerable time (possibly
into the present).

By the end of year 6

Can make judgements about historical
significance against criteria.
Recognises that historical significance
varies over time, and by the
interpretations of those ascribing that
significance (provenancej).

Understands that all history is to some
extent a construct |(interpretation) and
can identify a range of reasons for this.
Understands that interpretations can be
questioned on the grounds of the range
of evidence used to support them or due
to the aims of the creator of the
interpretation (provenance).

Can construct reasoned arguments about
events, periods or civilizations studied.
Can question source reliability with
reference to the period or civilization
and/or the provenance of a source,
considering why different sources may
give conflicting information and offering
reasons for this.

Hampshire
Planning-
Skills we
needto be
demonstratin
g. Built upon
in each year

group.



Historical understanding and skills for primary history

Chronological understanding — building historical vocabulary and

an understanding of the order in which periods and events occurred. | The combination of these

builds children’s ‘mental

Recognising and differentiating between the characteristic features | Map’ of the past.

of different penods in the past.

Change and continuity — building an understanding of how and why change occurred over and
between penods of the past, whilst other things remained the same, and that changes were not
necessarily universal nor did they occur at a consistent rate.

Cause and consequence — recognising why events and changes occurred and what happened
as a result; understanding that change is often the result of a range of factors and that
conseguences may affect people differently, or not at all, depending on a range of other factors.

Significance — assessing the impact of events and individuals over time since they happened/
Ived, by examining how widespread, wide ranging and lasting their impact was.

Interpretations — developing an understanding that all history i1s to some extent a construct, the
reliability of which depends on the type and range of evidence available about a person, penod or
civilization and the aims or view of those that developed the construct; learning to cntically
examine representations of the past.

Enquiry — leaming how to use histoncal skills in increasingly sophisticated ways; developing the
ability to ask perceptive questions, think crtically, weigh evidence, sift arguments, make
judgements and to communicate the findings of histoncal studies.

History
Skills

For all year
groups.
Covered
across the
year group
In topics,
with varying
degrees of
depth. Next
slides give
suggestions
to activities.



Key Stage 2

At Key Stage 2 developing children’s chronclogical understanding is about developing
the secure chronological understanding the National Curmiculum talks about. This
means developing a secure understanding of early British history and knowing where
the world units they must study sit in relation to Batish hestory and each other, as well
as at least one study which extends beyond 1066 (possibly two if your local study is
post 1066).

* Begin every new study by locating the penod or
civilization on a timeline and refernng backwards /

forwards to other children may have already studied. if m
you are embarking on a world study, make sure you look = -

at what events were happening in Britain ataround the

same time as well as in other world civilzations and use

a world map or globe alongside your timeline to place the civilization in context
geographically as well as histoncally. It is important chidren begin to
recogmse the durations of and ntervals between the penods and avilizations
they study and where some may overlap, so discuss this 100 whenever you

* Continue to grow and use the contents of class/year group Timeboxes by adding
images relating to Key Stage 2 units as and when different year groups study them
z\dmtheseneom\chonwnhatm e.g. to informally to
gauge how well children’s grasp of the chronology of early Brtain

IS growing - can they link images from their Stone, Bronze and
Iron Age or Roman studies o the correct part of a timekne. You -
might even get children to pick what image or images best

represent the person, event, penod or civilizabion they have ‘

studied 1o add to their imebox. Regular use of the box both in
relation to historical studies and informally, at other times, will help children to
slowly build a picture of the past. By Year 6 the box should contain mages relating
10 studies from Year 1 or Year 3 nght up to Year 6 as well as some that are outside
the scope of their studies.

* Continue to develop chidren's chronological vocabulary, perhaps by prowding a
word bank of useful words and phrases to do with the ordering and passing of time,
e.g. meanwhile, at the same time, while this was happening, first, finally, later etc.

* Asthe current Key Stage 2 does not cover much Batish history beyond 1065 make
sure you include some images from kater penods in the timebox and/or on your
timeline, e.g. part of the Bayeux Tapestry, Magna Carta, a Norman castle, Red and
white roses for Wars of the Roses, famous monarchs (not just Tudor ones and
queen Victoria), Mary Rose (sinking and raising), cavabers and roundheads,
Peterloo massacre, Battle of Waterioo, WW 1, Battie of Britamn etc. as well as
images representing important scientific and technological discovenes and events
in world history, e.g. Persian empire, Byzantine empire, European Renaissance,
discovery of Amencas/Australia, slaverylend of stavery, Amencan War of
Independence, French Revolution, etc

Promoting Chronological
Understanding

Developing Historical Skills an
Promoting Historical Understa
in Primary History

|

= There might be instances where children create or annotate timelines, for example
for your local study or for the unit designed to extend children’s knowledge beyond
1066. As always it is important to use the timelines to explore important questions
about what they show, e.g. Are there any important events that lead to big
changes? Is life constantly improving or are there periods when life is getting worse
(wars/disease efc)? Is life getting better/worse for all?

* Use human timelines (children holding representative cards line up to create the
timeline) to demonstrate:
o the overlap/interval between civilizations.
o similanties/differences between what was happening in Britain at any given
time and what was happening in another part of the world e.g. in Egypt,
Greece, Mayan lands or within the early Islamic civilization, Shang China,
Indus Valley etc.



Key Stage 2

Annotating period scenes using the with and without knowledge
strategy can be a good way to release any prior knowledge of a

period and to assess knowledge gained during a study. Scenes of o
Neolithic life or Iron Age life could work well for this. However, be el
careful that the image you choose is not perpetuating stereotypes

of the peniod concemed. You could even insert an anachronistic

item into the scene and wam them that you expect everyone to

find it, just to make sure they really study the image carefully!

Giving each child themed history placemats which feature lots of images relating
to the peniod or civilization concerned, a word bank (period specific words)
and possibly a timeline can help develop pupil's awareness of
charactenstic features of the different penods or civilizations they study at
Key Stage 2. If they are laminated, they would probably last for a year or
two before needing to be replaced.

It is worth developing basic penod specific word banks or glossaries for each

history unit children study. These might initially be on a history themed placement,

but children could add new words and definitions to these as their topics progress

and they make new discoveries. Researching the definitions will develop children’s
knowledge of the period and the glossary will also aid spelling, which is good, as

some historical/ archaeological terms can be quite tricky.

Using under the cloth or what's the link as hooks into a new study will '@
both help you assess children’s prior knowledge of the topic and furnish

upon which to build more knowledge. f.‘t ‘

pupils have to select artefacts that best represent the period or civilization
they have been studying will force children to consider not only the
civilization's charactenstics and achievements but also think which of
them are the most significant.

Using the curator's dilemma strategy towards the end of a study, where %
3 1 .
ﬁ\lf |

Building an Understanding of
Characteristic Features of
Periods from the Past

Developing Historical Skills and
Promoting Historical Understandi
Primary History

= The Dear producer strategy can also be used for pupils to demonstrate their

.,

leaming by producing a storyboard or simdar to send to a Producer at the 22y,

BBC to advise him how to create or improve a TV programme about the

historical period/ civilization they are studying. In doing this children will be

showing they understand the significant charactenstics and achievements of

the penod or civilization and explaining their importance.

Try put yourselves in their shoes when studying stone age cultures
(Britain/Maya) or bronze age cultures (Britain/ Shang dynasty/ Indus ‘,,.--lw.,
Valley! Ancient Egypt/ Ancient Sumer). There is a nisk that children ¢ b
may consider peoples from these very ancient penods as uncivilized “"E-“‘ >*
of less intelligent than people today because of the clothes they >
wore, the homes they built and the tools and weapons they had. Children need to
understand the clothes they wore, homes they built and tools and weapons they

used are what the materials and technology that were available at the time allowed
them to make.

Would | lie to you could also be used to dispel the myth of ancient people
being uncivilized by focusing on carefully selected artefacts/images of
artefacts like polished stone hand axes and beautifully polished and shaped
jet buttons from the Bronze Age. These attest to the amazing things that
could be achieved using only the simplest stone or metal tools and the enormous
skill of their makers. Simdarly, major features such as Stonehenge and the dozens
of other features in its surrounding landscape, Sumenan and Indus Valley cities,
and Egyptian pyramids and temples are such amazing achievements that it is hard
to comprehend they were built so long ago using the simplest hand tools and
manpower.




Key Stage 2

In key stage 2 children should explore change and continuity across and between the
periods and civilizations they study and begin to understand that changes may not
have impacted everyone in the same way. Similarly the impact of changes may only
have spread slowly across different countries or areas, perhaps not impacting at all in
the furthest reaches of a avilization.

= AtKey Stage 2 rope or hula hoop "Venn diagrams’ are ideal for exploring change
and continuity in multiple contexts within or across penods. Hence this would be
ideal to look at Changes in Bntain from the Stone Age to the iron Age (National
Cumiculum 2013). Many of the changes between these penods were due to

technological and agricultural developments which could be
explored by asking pupils to place mages/artefacts/some written
sources into the rings. Do other pupils agree with all the
placements? Did people only use stone/bone/antler tools in the
Stone Age? Complications, such as similar tools or weapons
being made of stone, bronze or iron, will need debating - is it change or continuity?
This will lead into later work looking at the impact of metals: How did Iife improve
once people were able fo smelt metals for the first time (copper/bronze)? What
further improvements came with the knowledge to make iron?

= Much of the Key Stage 2 cumnculum lends itself to considering the long term
impact, or legacy, of vanious civikzations or peoples. So what did the Egyptians,
Greeks, Romans, Saxons, Vikings, early Islamic civilization ever do for us? The
History Cumiculum Centre’s Greek loan collections feature this idea quite strongly,
indeed some items in the collection are not in fact old objects but are
modem maniestations of ancient Greek ideas. Similarly Picture
Pelmanism using pairs of images where one is from the present and its
pair is from a penod in the past offers an engaging way to ilustrate that s —
often things we think of as modern, can in fact be traced back in time -
sometimes a very long way back in time! Surprising pairs kike this concrete
lorry and the concrete dome of the Pantheon in Rome add even more engagement
to the mix and are likely to make the ideas memorable.

* Insome cases changes that happened may not have lasted once circumstances
changed again. For example, during the Roman period in Britain a lot of things
changed but not all of them continued after Roman control of Britain ended. Pupils
may struggle to find enough information about this in any books or websites they
are likely to use, so you may have to research and collate the information and
make bespoke resources that enable pupils to explore these ideas. For the Roman
unit the History Cumculum Centre's Roman Impact on Bntain enquiry pack
includes a card sorting activity that explores just this.

Introduction

This publication details practical classroom activities that are designed to develop children’s
ability to successfully use historical skills (second order concepts) and to promote the
development of children’s ‘mental map’ of the past (rather than their specific knowledge of
particular periods, events or clvilizations). However, we do not advocate teaching historical skilis
discretely, rather we recommend developing children’s historical skills within their historical
studies. To achieve this you need to plan which skilis best fit in the history topics or units children
study across a key stage. Once you have planned which skills will be the focus of any particular
study or enquiry, you can then plan in some activities selected from the relative section in this
publication to support the development of that skill. This will ensure that you have a really strong
chance of enhancing chlidren’s ability to successfully use that focus skill.

Promoting an Understanding
of Change and Continuity

Developing Historical Skills and
Promoting Historical Understandin
Primary History

However, there can be long term consequences that may only be apparent
centuries later. For example, the quest for knowledge that drove people in the early
Islamic civilzation led to classical leaming from the Roman, Greek and Egyptian
civilzations being preserved in Arabic books. Later, dunng the Renaissance, these
were translated back into Latin. Without this happening works we still have of
Anstotle, Plato etc. could have been completely lost to us today. This is *
explored in our Roman Impact on Britain enquiry pack via an activity ’k *t
called Across the Ages. N
Similarly many of the new foodstuffs the Romans introduced to Britain for their own
use became part of the British diet, which improved the health of the local
population and has continued to do so over the centuries since. Recently, modem
DNA testing has shown that some Britons whose families have been in Britain for
centuries and may consider themselves as entirely ‘British” have the genes of
people who came from other parts of the Roman Empire, including north Africa and
parts of Asia. This has only been discovered in recent years now that we have the
knowledge and technology to look at genes in living people and, more recently, in
ancient DNA (aDNA) from people that may have been dead for centuries.



Key Stage 2

By key stage 2 pupils will be looking at ranges of causes and consequences
for past changes and events and grouping and possibly prioritising them. For
causes push me, pull me is aimed at helping pupils see that even within a
range of factors that led people in the past to take some important action
€.g. going to war, moving from their homelands, there would be push factors
and pulf factors. For example, just as there are many reasons people move from
place to place today, there were many reasons why the different peoples who
came to Britain in the past came here, not all of them for what Britain offered (pull
factors) but also because of difficulties they might be trying to escape in their
homelands (push factors). You might use a range of images or objects to give
clues as to what the different push and pull factors might have been in any
particular context.

The strategy conscience alley, where pupils go into role as confidants or advisors
to someone who is about to undertake a risky endeavour, works well to make
children consider what might have been gained versus what nisks the action

might entail. This might link to the Romans, Saxon or Vikings planning to come

to Britain or Iceni tnbesmen advising Boudicca what to do after the Romans
seized their land. Some children are tasked with coming up with as many
arguments for the action as they can, whilst others have to think of as many

against the action as they can. These will be used to persuade/ dissuade the
person who is about to embark on the risky endeavour to go head or abandon their
plan.

The talking heads strategy would work well towards the end of a Key Stage 2
enquiry where children have gained plenty of insight into events where ‘TW
two peoples came into conflict for example, the Romans v Britons or v
Saxons v Vikings. Inititally task some groups with pooling ideas about
Roman/ Saxon/ Viking reasons for coming to, or settling in Britian, whilst
other groups pool ideas about the impact new arrivals had on the
existing population at the time. When all ideas are exhausted, set up the talking
heads activity where pairs, with each in role as someone from different sides of the
conflict take turns to offer insights from their designated perspective. As each child
explains why they did something as a Briton/ Roman/ Saxon/ Viking, their partner
then explains what impact (consequence) the other’s actions had upon them.
Pupils could use prepared prompt cards in case they dry up. Afterwards, in a round
up you can collect all the children's ideas about the causes and consequences
linked to your study.

Promoting an Understanding
of Cause and Consequence
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Promoting an Understanding

Promoting an Understanding of Historical of Historical Significance

Significance

Children need to understand that historical significance is different from fame. During Developing Historical Skills and
their primary years they should also begin to look at ways of assessing or measuring Promoting Historical Understandin
significance. Initially this may just be by ranking a person or civilizations achievements, Primary History

but they should move on to assessing significance against criteria to identify how
widespread (geographically and socially) and lasting a person’s society’s or event's
impact has been. Generally, children will easily recognise improvement as important but )
may struggle to see that things that made life worse can be significant too. Bplorng significancs in history

Importantly, over ime children need understand that the perceived significance of a [ Resenane
past event, person or society may change over time and/or might be considered
differently by other societies or people.

Key Stage 2

= Strategies like on balance..., or what's hot and what's not will also be of
use at Key Stage 2. However, hall of fame where children have to
develop presentations for particular people, or innovations to be included
in the Hall of Fame, is probably better as children are using their research
to build arguments for and against different aspects of the period or civilization they
are studying and then debating which has the best case for being voted in (i.e. is
the most significant).

= Later in Key Stage 2 strategies such as top trumps and stamp collection that m
require children to rank the significance of different aspects of, e.g. a
civilization's legacy, may be more appropnate as children have to justify both

their choices and how they ranked them against each other. oy
= In order to compare perceived significance at different times, from different — :j *:??E}:j;:”; —
perspectives or places children could use a significance pentagon (opposite) — % b pomed on i fingle Weet —

which was adapted by Kerry Somers of Hampshire's primary history steering group
from a geography resource.

o, s e Py oy, of Wil obeoad s mampsters L premany besiony Teenng grop



Key Stage 2

Regularly pursuing activities where children have to identify similanties and
differences between sources relating to a penod or civilization will help them
develop an understanding that different sources can include (or exclude) different
information or focus on particular aspects of a penod, and that therefore they are
interpretations.

Contemporary accounts of major past events (made at the time) may be very
different from interpretative accounts made long after the events concemed. For
example, the surviving contemporary sources describing the amival of the Romans,
Saxons or Vikings in Britain were mainly made by those who could write. So the
Romans themselves wrote about their arrival in Britain and their reception by
different British tnbes, but there are no contemporary accounts from British tribes.
The most contemporary source we have about the arrival in Bntain of the Anglo-
Saxons 1s from a Christian Romano-Brtish monk who was not happy with the
amval of people he saw as heathens. Finally, accounts relating to early Viking
raids were made by the monks working in the rich monastenes they raided and
understandably are the source of the long-standing impression of Vikings as
vicious, destructive thugs. By comparing such accounts with later interpretative
accounts children can begin to develop an understanding of how and why
interpretations can change and develop over time.

Try the quick strategy text book trawl when studying ancient civilzations, do

all the information books you are using include information about the same
aspects of the civilization? If not, which aspects do they all cover, and which
aspects are only covered in one or two books? Can chidren think why there

might be differences? Possibly space restraints, the book's focus, or maybe

some aspects were considered to be more interesting than others.
Representatons are another aspect of interpretation. Ensuning children expenence
a wide range of historical sources, including artefacts, site and museum visits, as
well as images and written sources will develop children’s understanding that past
events, people and penods can be represented in different ways.

Get different groups within classes to select what they deem to be important
information, images or artefacts for a class museum or display about the civilization
or penod they are studying. Just as with text book traw there are likely to be
differences between what each group selects to display - discuss this with children
making clear that in effect each group has developed a slightly different

interpretation of the civilization or period, and this is in effect what every book,
website, TV programme, and real museum does 100. They have to select what
items they include, which will be driven by who their audience is (children/ aduits/
teenagers etc), what their purpose is (to entertain/ educate /persuade etc), what
can they actually get or afford, what they have room for and their own interests.

Promoting an Understanding
of Historical Interpretation
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Promoting an Understanding of Historical
Interpretation

Any source created after the people, events, penods, crvilzabons, it depicts of
represents 1s an interpretation or representation of the past. Pamntings, websites,
books and other writings, TV programmes, statues and monuments, museums elc. are
can be interpretive if, for example, they are staged
of cropped, umummmmmmuwnm“mw
help budd this understanding. Over their school career pupils need to develop an
understanding that all history s to some extent a construct, the reliabality of which
depends on the ams or view of those that developed the construct andior the type
and range of evidence available about a person, penod or cralzation,

* The beat the textbook strategy can be used to help children understand the
influence intended audience or purpose can have on interpretations of history.

First find a factually correct

from one of the books you are using to

support your study. Then task different groups to amend the paragraph to suit
a different audience or purpose e.g. to make it more interesting for children
who are younger than themselves, or to make it sound more exciting, or to

make it sound morefless important. The resulting paragraphs, all about the same

thing should all be different and show that the purpose and audience for which

anything is being written, will change what is written.

We tend to view museums as custodians of the past where we can expenence a

true representation of the past. However, by year 6 you might ask chiidren to

consider how far that can be true when they:

1. only display a limited number of objects or pictures relating to any penod or
cvilization due to space, cost and availability factors;

2. depend on people visiting the museum to help fund them so have to make the
displays interesting in some way to draw people in. Hence they mainly display
their most iconic objects which probably means they were owned by the elite,
not ordinary people, so are unrepresentative of the whole population. Also
usually only the most robust objects survive, again these were probably owned
by the elite,

This means even museum displays are interpretations of the past.



At Key Stage 2

might be considered more/most reliable or useful and why. You should also
be using the terms ‘contemporary’, 1o descnbe scurces from the sme and
“interpretive’ 1o describe any sources created after the events or penod concemed.

* Help chidren to develop their questioning skills by playing five minute games.
of twenty questions. Here you explan you are thinking about something but 2“%’
children have to find out what it i by asking you questons, BUT they only ¥ e
have 20 questions in which to find the answer before you tell them what it is, -
AND you will only answer Yes, No or Invalid to any question. &
As each quesbon is asked use five-bar gates (i) to log them. Pupis soon
leamn that not questions carefully will waste questions. They also leam
they have to pay attention to what is being saxd 5o they do not repeat questions
(and get a repeated answer) for no gan. With plenty of practice pupils become
more strategic in their questioning as they begin to understand the type of
questions that will narrow down the field 1o home in on the comrect answer within
the 20 questions.

* Chidren should be encouraged 1o properly nterrogate picture sources through
activibes ke annotating pictures, and withiwithout knowledge which are
descnbed in the Glossary of Techniques and Strategees document. To stretch

chidren however, layers of meaning (aka identfy, deduce, infer) is a good option.
This from

- a —

that go e
dmmmsmwk g

example of the Neolithic settlement on
Skaa&uoroflnMaymdyChd‘mltzanNYm

pllly
* The strategy from where | sit where children describe what they can see from a
grven point within an image, would work well 10 help pupds to understand that even
important historical events would not necessarilly have a clear
around them. For example, within the
iconic Cowdray Engraving of the Mary Rose sinking that is featured in the Mary
Portsmouth, how many people would be aware the ship (circled)
has all but sunk and just part of a mast is above water?

Not everyone certainly, as many are watching the French fleet offshore and may
have missed events in the harbour. Similarly, for events such as the Great Fire of
London, or the Battle of Hastings, even thase involved may only have witnessed a
tiny fraction of the action ~ a case of cannol see the wood for the frees perhaps?

Developing Good Enquiry Skills

Historical enquiry encompasses the abllity to interrogate historical sources in
increasingly sophisticated ways and to construct informed responses that involve
thoughtful selection and organisation of relevant historical information, (National
Curriculum for history 2013). Ensuring colleagues use the word ‘'source’ in their
teaching and utilise as wide a range of historical sources as possible within the various
historical topics children undertake, will greatly enhance their enquiry skills.

Developing Good
Enquiry Skills

Developing Historical Skills and
Promoting Historical Understandin
in Primary History

* Chidren need o regularly participate in activibes that ask them to extract particular
information from histoncal sources such as maps, dianes
newspapers and paintings or other images. Provenuomwaogyvbch P
could be used, it voives chidren checking the stalements you have (PRQOF
gven them aganst a range of diferent sources to find the source(s) that
prove of disprove the statements.

*  When chikiron are working with a range of sources of inf »
(artefacts, images, books, vetted websites elc ) trying 1o find mformaton
about the attributes or achievements of the pencd or avilization, gring
Maﬂeawldtohllmwﬂmﬂhbhmbww

the more SUcc

*  The dear producer/ editor Mmuwbmmm
analyse film or TV excerpts, webssdes and books. Does the fimv/TV dip,
websde or book offer an accurate mterpretation of the cvilization or penod
mnmmmammmmuam

»

fll, ey,

h d? If children were prody leditors how would they improve the
ﬂnﬂVdpMueofbod(‘l
*  Encourage chidren fo try to borate what witten sources say, by usang other
Corrob need nily be written sources, for

wood or bone artefacts such as fine bone chess sets and pwelery and traded
widely. Later, mmmwmonwmundwgwaambdumdmd
the Vilangs. The reason for this is to do with the pr of the

mmMmmmmmmmnmmm

assessing thex explots

Mmbmmdommmm!dmmwng
~ Dvd this apply to everyone? Was it the same for the poor or just for the nch? For
example, in relation o the Shang Dynasty in China, most evidence comes from just
one bunal tomb, that of Lady Fu Hao. Hence it is difficult to draw conclusions about
what e for ordnary people ving in Shang dynasty China was like, but some
condusions might be drawn about ife for the elite



Knowledge

Lesson content needs to build upon two different types of knowledge. In each
journey, the use of these two has been highlighted where possible and thought
should be given to content and questioning within the lesson.

Disciplinary knowledge - demonstrate knowledge and use of historian skills

Substantive knowledge - the ‘substance’ of the learning, the knowledge of the
past, content including people, ewvents, ideas.

Sources of evidence

Commonly, we use the terms primary and secondary evidence to refer to sources

used in history.

These terms need revisiting in each year group with a growing focus on what
these sources of evidence can tell us. This will form part of a child’s disciplinary
knowledge and is an area that needs to demonstrate progression as they mowve
through from LKS2 to UKS2.

On the next slide are the types of questions we can use to ask questions and |
have highlighted particular questions that | think need using dependent on year
group to demonstrate progression.

Primary, Secondary and Tertiary Sources

What is a Primary Source?

A primary source is an original first-hand account of an event,
topic or historical peried in time. Anything that contains
original information on a specific event, topic or period in
time is considered a primary source. They are produced at the
time of the specific event by a person who has experienced it
Primary sources can also be made after an event has occurred
in the form of personal memoirs or oral histories
Examples of Primary Sources:
letters, diaries and journals (personal thoughts)
original photographs
*  newspaper reports
speeches, autobiographies and memoirs
plays, paintings and songs
research data and surveys

What is a Secondary Source?

A secondary source is a second-hand account that interprets
or critiques primary sources. They often analyse and draw
conclusions from events that are discussed or featured in
primary sources.

Examples of Secondary Sources:
*  textbooks
+ essays and reviews

= commentaries

What is a Tertiary Source?

A tertiary source provides an overview or summary of a topic
They may contain both primary and secondary sources. The
information found in tertiary sources are factual, and does
not include any analysis or critiques

Examples of Tertiary Sources:
+ databases

+ bibliographies

« directories and textbooks

+ almanacs



Why use sources? K€Y points
INrOduCing Childenn 10 1OUICES, EVEN 31 A Wy young
290, 5 an important pant of understanding the
dacpinary nature of hatory. One of the key e

we reed 10 get pupds 10 undenstand & that hatory &
Dated on sources, which ane uied as evidence. They
M50 reed 10 understand That SOuNtes Come in Many
forms

Whike teachers know they should use sources,
practce o vaned and destuisions with pupils wggest
that many find work with some sources boong and
mechanistic. Pupids are ransly INerestod in sources
for thewr own sake, Although seevs] A very old source
or artefact in its cnginal state should be something
M pupds exponence, Nor should 1acherns 00 smple
ETENOISON N SOUNCES 35 & Way Of argeowng hatoncal
competence. Things reed %0 be done with these
Ources

There ace several witys of LUNG sOurCes m 4 vald and
stmulating way

10 dustrate - athough the $hould not be overdone
* 10 develop the mmagnaton
10 clanfy old GuEstons and pane New Ones

10 help develop histoncal knowledge and
understandng

20 help corvey a sende of penod

10 U@ a5 endence to make inferences and
Interpretations

What are the key ideas we want
primary-age pupils to have?
Sources are traces left behind by peopie in the past

Not everything has been left behind 10 there are Qaps
1 our knowiedoe The traces come o detferent fomm
some of & writhen, some a5 artefacts, ek

Some histoncal ssues have many souwces, with others
hanang hardly aery FOr 40me 10aCs thene ane 200 macry
sources for us 10 handie

Often it &5 chance that Causes SOUNCes 10 Survive,
Ahough those in authonty %end 10 have produced
mofe Sources

N 5 N0t At that there ane Qs ~ SOMe SOUNCEs 2
unrelable s evdence about what happened, perhaps
because they are inaccurate, mcomplete or propudiced
B means they always need handing cacefully

hatonanAnvestiGator who hurms 3 wource INto evidence
for a partculsr guestion. The source comes from the
P wheteas the evidence Comes from the present
The good hetonan/rvestigator can sk very many
QuEShons about sources

AMhough thire aee probiems with all SOuUrCEs, SOme are

more runtworthy than othert. 10 wee how trustworthy

a2 50urce mught Do, We need 10 ak queshons, such s

ROut the author of the source, how the Source was
f‘ i

Rebable and uvetul are Ot the same a5 Lar 35 OUNCES
e concerned. A source can be unrelable bt can stll
be useful for answering some hatoncal Queitions.

Evdence used Dy hatonans sOmetemes Comes

from one sousce bt wiually it comes from several
Sometimes sources 1or 2 10pC may say dfferent things
a0 gree dferent IMEeetuons. HaIonansmvwestigators
have 10 work 0ut what is most lcedy 10 be the most
reasix

There & a dfference between the source and evdence
The source & not automatically evidence It & the

Much can be ex1racted from sources and used a5
endence for ssurs that the ongnal author rever
tended

1 5 possbie, sometimes probable, that diferent
peopie will read diferent things ino the same source
maybe Lsing it as evdence for different ponts of vew

What are some of the problems

with using sources in

primary classroom?

o Many sources, especially written ones, ace difficult
20 understand in thew onginal form, ¢.g. Cue t0
RDNGuage Or ther S1ate of presenvation

o Too much editing and umplfication, however,
can produce destorton and peevent pupds bong
nwolvd i the central histoncal Wask of selecting
and merpeeting material

o Pupds can become bored by over-frequent use of
SOUrce matenal

* o0 many Queshions about Sources a0 either low
evel (0.Q. senple compeehenon o mechanstc)
Of are contrved questions about rehability and
uwfuinett

o SOurces a0 better understood by pupds when
they understand the context in which they were
produced 3nd have 2 9ood awararess of the ey
features of the period

Yr5

Yré

These can
include
questions
about:

inferences
about author/
compiler and
what type of

person they
may have
been

sorting
sources into
types

typicality of
the source

I 30me ways the Dest questons are genuine hestoncal

What types of question can we ask primary
pupils about sources?

(how a what it can inferences
document tell us that can be
or artefact is drawn from
constructed the source
(553 : ( :

similarities what the evaluating criteria we
and source can the source could use to
differences be used as - opinion, determine
between evidence for - | fact, fiction, a source’s
sources advantages andjl judgement, refiability and

disadvantages, | contradictions,| | usefulness

significance exaggeration,

for a particular J inaccuracy

enqui

L £ 7 \
usefulness for | ( distortion, interpreting what may
an enquiry or | | unreliability the have been
to substantiate information in | | the intended
a conclusion, the source message or
compared with purpose
other sources
—_—/

which sources) [what the key what a questions
to use when information is || source might || we could ask
producing in a source for || look like if about the
their own a particular it presented source
accounts question a particular

siant on
something

N——/

enguaty 1asks, which avoud questions becoming

contrived or mechanstic. Clearly not all would be sutable for primary pupds of all ages, and teachers reed
10 be selectve. Primacy pupds thould develop thew abdty 10 Iocate, Nterpret and Lse SOLRCes 0 answer 3
speciic hestoncal queston



KS2 WORLD, HISTORY TIMELINE.
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Draw attention to short era compared to others.
Give consideration to what was happening in Britain at the same time. Draw on any similarities and differences that can be made.



WALT: locate Baghdad and its
place in the world

WALT: identify the

chronological context of

Early Islam

Year 6 Learning Journey:
Early Islamic Civilisation; A Study of Baghdad c.AD900

Enquiry: How has the ‘Golden Age’ influenced our world today?

learning reached Europe
; :'%,. WALT:research and evaluate significant

AL | o Early Islamic discoveries
[, S L 3

WALT: recognise the House of Wisdom as an
innovative centre for learning

AD 936. A
Zahraed it born.
He refines the
scence of sargery
and invents many

rergical

Imstraments

) T

WALT:establish how and why Islamic

WALT: enquire -How has the ‘Golden
Age’ influenced our world today?

Key skills:
Chronology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

Key Vocabulary -
Dynasty

Golden Age

Caliph

Century

Settlement

Kingdom

Culture

Laws

Justice

Legacy

Point of view

Sources of evidence
Cause/consequence
Chronology/chronological
Time period/era




Topic Enquiry:
How has the ‘Golden Age’ influenced our world

today?

WALT:identify the chronological context of Early Islam.
(Skills - chronology, historical significance, characteristic features)

Timeline lesson identifying the different ages running alongside this period with a
focus on Anglo-Saxon/Viking/Norman/Medieval Britain - the Dark Ages.

° What can they remember about this period from year 4? ('22-'23 year 6
cowvered Anglo-Saxons in Spring 1 lockdown so knowledge potentially
limited) Discuss - What was life like in England during the Dark Ages.
What would your day have been like? Were people happy?

('23-'24 year 6 will have completed a diary writing entry at close of year
4 journey - see year 4 journey)

Suggest using the Golden Age/Dark Age comparison pictures from booklet.
Also see the first slides on the HA Baghdad slides.

Decide with your partner which images are of the ‘Golden Age’ and
which are of the ‘Dark Age’.

Annotate your ideas around the images why you think this.




WALT:locate Baghdad and its place in the world
(Skills -_change and continuity)

Use booklet resources.
See HA images

BACHDAD was buallt in T52

as the new capital of the

Islamic Empire by the second
Abbasid caliph, of Mansur, and
followed traditional Pertian |I|'
design. [1 was built in o drcle, L1 0
about Tem, in diameter, with
the mosque and guard
headquarters in the centre and
houses cround the oty walls

AT THE HEIGHT OF ITS SUCCESS, THERE WERE
ESTIMATED TO BE ARDUND ONE AND A HALF
FMILLIGN PEOPLE LIVIMNG IN BAGHDAD.

THE PURSLIT OF LEARNING

As the population increased, many schocks were bailt
including the Hanifi schood of Islamic Low which sl exists
[

TM';W;M{HW of Wisdom) was @ centre for
education and research in many areas where scholars also
translated great works of other cultures inte Arabic, such
as wriging by Plato and Arstotle,

There wat a huge emphosis on the value of knowledge.

THE ROLE F II 'I'I'II ﬂ ISLAMIC CIVILISATION

LOCATION, LOCATION,

LoeaTIOoN

T focation of Boghdod waes orual
By mildl clmata, wany

peditian, aad i prainity b bath

winler and etablahed wode roues

made Boghdad & greo vecom.

which
o setthe in or clode 1o the city,

. of 0 o e . Rl as vl 01

BOOKSTORES AND LIBRARIES

As moee books were writben and translated, Wbraries
and baakitores were built. Baghdad became a large,
wrll edicated and muahicultural city where prople were
making advances in medicine, science, astronomy,
philssophy end numeraey. It was ameongs the bargest
caies in the woeld,


https://drive.google.com/file/d/1vCDAGhj6nsuMqsvMaTou3ZOZ4xKVa6Xy/view?usp=sharing

WALT: recognise the House of Wisdom as an innovative centre for learning

(Skills - historical enquiry, historical significance)
Substantive knowledge - knowledge of the past, content including people, events, ideas.

Discuss its rise and fall ( If you have time you could split this lesson into two)

Twinkl ppt is a good enough starting place for lesson delivery follow this link - The House of Wisdom and HA planning enquiry 2
Worksheets mentioned in the ppt are added at the end of the presentation if they are wanted...

Question to ask at the end - Can you think of a place or places today that could be a modern day equivalent to the House of Wisdom sening the same
or similar purpose?

- O T T -
Vs A3
Py A



https://docs.google.com/presentation/d/1FF6uHJ_eZILYWjKU1jWjoA3VLhdMiUrCZZdIOFJZQiM/edit?usp=sharing
https://drive.google.com/file/d/1FKVKylqqXx5Xkvo_Pk3hrn8qB10bFupz/view?usp=sharing

. oy s - : - Highlighted in film:

1001 Inventions) 2o y% 4 : Al- Jazari - engineer

and the '\ 8 ,‘ * - : Ibn Al-Haytham - camera obscura
: Abbas Ibn Firnas - flight

I:lbrary of Seére_ W Al-Zahrawi -surgery (catgut, tools)

Al Lijli Al- Astrulabi - astrolabes

WALT:research and evaluate significant Early Islam discoveries
(Skills -_change and continuity, characteristic features)

Disciplinary knowledge - demonstrate knowledge and use of historian skills.

Use 1001 inventions film clip as a hook for research into different discoweries.

Opportunity to use historian skills - find sources of evidence, make links and give consideration to how the
discoweries are in use today in preparation for enquiry question lesson at the end of the journey.

https://www.1001linventions.com/ great website for exploring online exhibits



http://www.youtube.com/watch?v=SxJ2OC7iXo0
https://www.1001inventions.com/

WALT:establish how and why Early Islam reached Europe

(Skills - change and continuity,cause and consequence, characteristic features)
Disciplinary knowledge - demonstrate knowledge and use of historian skills

Consider the reliability of information shared at the time. Who was recording it? How was it recorded? What evidence is available today? Some
things are interpretations - sources focusing on a particular aspect. (See interpretations slide- ‘Beat the textbook’ strategy as task suggestion)
Consider the link between Dark Age and Golden Age - King Offa’s coin http://muslimmuseum.org.uk/king-offas-dinar/

Also consider different sources of evidence- see sources of evidence slide to frame questioning.

See HA Baghdad slides 9 and 10.

HA planning - enquiry 5

Monk.princess.doctor, trader notes

WALT:enquire -How has the ‘Golden Age’ influenced our world today?

(Skills - historical enquiry, historical significance)
Disciplinary knowledge - demonstrate knowedge and use of historian skills
Substantive knowledge - knowledge of the past, content including people, events, ideas.

Set as a writing task - give English skill success criteria and history success criteria.

Suggestions - magazine article or write a recount in role as one of the children from the film

History SC:l can use knowledge of the past to discuss links between the discoweries of Early Islam and our modern world (substantive knowledge)
I can distinguish between different sources of evidence to support my opinion (disciplinary knowledge)

Give thought to what would our world today be like if the Golden Age hadn’t influenced it.
‘Without the influence of the Golden Age our world would...’


http://muslimmuseum.org.uk/king-offas-dinar/
https://docs.google.com/presentation/d/1zurxFA_qB1Emi1CR9aVB5dlqSB3TuKfjqaDOIsbLlLo/edit?usp=sharing
https://drive.google.com/file/d/1FKVKylqqXx5Xkvo_Pk3hrn8qB10bFupz/view?usp=sharing
https://docs.google.com/presentation/d/1dfhbEix5eRd26dErVBc9VcnFVAJ5wiK3IpYpd6EwByY/edit?usp=sharing

Retrieval

Year 6 Learning Journey:
Early Islamic Civilisation; A Study of Baghdad c.AD900

WALT: enquire -How has the ‘Golden
Age’ influenced our world today?

Key Questions:

1) What was the House of Wisdom?

PR Ry

innovative centre for learning

WALT: locate Baghdad and its
place in the world

AD 437, lslam

WALT: identify the
chronological context of
Early Islam

2) When did Baghdad become the capital
of the Islamic Empire?

. ;
)
m Enguiry: How has the ‘Golden Age’ influenced our world today?
< »

WALT:research and evaluate significant
Early Islamic discoveries

WALT: recognise the House of Wisdom as an

WALT:establish how and why Islamic
learning reached Europe

Key skills:
Chrenology

Cause and consequence
Continuity and change
Historical enquiry
Historical significance
Historical interpretation

Key Vocabulary -

Dynasty
Golden Age
Caliph
Century
e Settiement
Al Kingdom

’:: -y::-:. Culture

sdenee of wrgunyg La\”s

ad vty many Justice
Legacy
Point of view

Sources of evidence

Cause/consequence
m The Dark Ages [ PRITNSTES  Chronology/chronological

Time period/ era

3) Why did Ibn Battuta undetake his first
journey?




Year 6 Learning Journey: WALT: Evaluate the most significant

Local History Study of Ashley “changes in Ashley and its’ local
Enquiry: Is our local history important? What can we learn about school over time
ourselves from our local history?

WALT: Investigate life at Ashley o
Senior School in the 1960’s/ 70’s
N SN 2 . - ' -
SSWALT: Using personal accounts, &, : Kev skills

con5|der the impact of WW2 on Ashley ' Chronolog L
Sen|or School Cause and consequence \

s . q' Continuity and change
- 5 ; Historical enquiryiii l
. . = \

) . ““ Historical significance

WALT Establlsh how the arrival of therallway 5, R o MRS TIE RN |

y . changed life in Ashley. e- < y A Key Vocabulary -
| alr & | 2 Y e '(

- Growth
- = WALT: Researchtheflrst school in Ashley Culturel

. through avarlety of sources/ “f , 1 Evacuation
) 4 3 i - |[Education

i - ‘ . Legac]
JWALT: Identif and | ; : Point of view,

- N y g 2 i
explore the chronological Tt ‘ - A% Sources of evidence

Cause/consequence O
~context of Ashley. Chronology/chronologica

- Time period/era

"\




Retrieval:

Key Questions:

‘Year 6 Learning Journey:
Local History Study of Ashley

fourselves from our local histo y?

' o -y ~ |

. chang ed life in Ashley.

-
-

= L
ALT: Research the first school in Ashley

through a variety of sources
- o ) §

WALT: Identify and |
explore the chronological
context of Ashley."

2

1. What impact did the arrival of the
railway have on the local area?

2. Name one change in Ashley School
over time and explain the reason for it?

Enquiry: Is our local history important? What can we learn about

ALT: Using personal ounts,

e~ ALT: Evaluate the most significant
~changes in Ashley and its’ local
school over time

ALT: Investigate life at Ashley < e

Senior School in the 1960°’s/ 70’s.

.-

~_\consider ‘the impact of WW2 on Ashle!
' & Senior School b

ALT: Establlsh how me arrival of the rallway

” ‘“ "

3. Which sources of evidence were most
useful in telling us what life was really
like in Ashley in the past?




https://mww.historyextra.com/period/second-world-war/how-pigeons-used-ww2-operation/
https://www.bbc.co.uk/bitesize/clips/zwc8ixs - animals wwl
https://www.bbc.co.uk/bitesize/topics/zghyb9qg/articles/z7g9mfr - sgt stubby

Key enquiry question - How did the use of animals and technologychange between WW1 and WW2?
Which played a more vital role to the soldiers of WW1 and WW2, the use of animals or the developmentoftanks? What could each aspectoffer?
Heroic horses or terrifying tanks, which was more vital on the frontline of WW1 and WwW27?

Consider maintenance, effecton mental well-being (War Horse - companionship buthard work to look after)
V Conditions inside the tank- cramped, dangerous but

Letter from trenches could include animal details - rats because oflice

When and why did war happen?

Frontline-what was it like?

How were animals used? Medals created/awarded - success stories aboutanimals making a difference when used. Consider all then focus on horse role -
diedin battles,used as transport.

Needed something to cross no- mans land so development oftanks
Developmentoftanks. How were tanks used? How did they change and develop?
Move to second world war - compare use ofhorses now to use of tanks - developments.

Debate - which played a more vital role?


https://www.historyextra.com/period/second-world-war/how-pigeons-used-ww2-operation/
https://www.bbc.co.uk/bitesize/clips/zwc8jxs
https://www.bbc.co.uk/bitesize/topics/zqhyb9q/articles/z7g9mfr

W3321 ELCARDO IHE IHISILE

w3322 CURYLL NEDD-NEATH HAWK
w3323 THE NEW FOREST
w3324 NEWCASTLE-ON-TYNE II

AETasbale ] = RICIAA/ACTI T MRl TWRIF T

The New Forest Spitfire fund.
Money raised at schoolfete

https://miltonheritagesociety.co.uk/c
hapters/ashley/ashley-gallery/

http://www.airhistory.org.uk/spitfire/
gifts.html

54 KL DL

Squadron 54 Code KL DL



https://miltonheritagesociety.co.uk/chapters/ashley/ashley-gallery/
https://miltonheritagesociety.co.uk/chapters/ashley/ashley-gallery/
http://www.airhistory.org.uk/spitfire/gifts.html
http://www.airhistory.org.uk/spitfire/gifts.html
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